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. Prepared by the Developmental Skills Committée at
?resno City College (PCC), this report proposes a program O0f skilis
instructizn and services for underprepared students. Following a

~historica background, the report defines the underprepared student
and o;}ling; the assuamptions about -budget, course sequencing, and
respodsibi®ity for curriculum development which underlie the

srecommendations, The report continues with recommendations for
methodology, which stress the .peed for.both lecture and laboratory
experiences, .mastery learaming, and clear.course objectives.
Descriptions are them provided of specific courses in Engl.sh and
mathemratics and guidance and readiness work in major fields (i.e.,
science, health, business, social science, technology, and -
hulanitiezl;/ﬂext the report presents recosaendatioas for
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. agsessment lacement, and the determination of course prerequisites.

* A require counseling component and a probation policy for studeats

*  whose progress is unsatisfactory are outlined in the next section of
the report, which is followed,by reconmendations for awarding credit
for developmental work. ‘After providing job descriptions for ) ,
necessary staff,- the. feport conctludes with recomdendations for .
isplementing the ,program, which suggest funding; sources.. The

" appendices. des current probation pplicies at Pcc,;prolee the

underprepared student, and describe servicg§ cucrentxy offered by FCC ]
for high-risk_students. (KL) ' "
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In.P978, br. C. W MCCully established-the Developmfntal gkllls Committee

at Fresno City College, directing it to make recommendations *for the improve—

. -

ment of developmental skills instruction anzfservices,' In fulfilling its six

ubfectlveqh <his committee has, precisely, defined the developmental skills stu-

A X . - .
dent population and detailed a humane, comprehensive, and coordinated &ystem
of 1nstruction and services for these students. Tﬁis proposal denotes specifig

# ’ . . ~ .

]
. |
and ®xtensive curricular and, services changes in present practice. !'It also 4
’ 3
. v . ¢ ,

|
iddresses the Lople of 1nstruct10na1 methodology; of placement, grading, and |
prugress or developmentad 5k11&jrct ents; and of credit and credit llmltatlons l

applicable to developmentat skills classes. Moreover, the proposal discusses y

-

management, staffing, and stdff development for developmental skills personnel

' as well as discussing' the means for and method of implementing the comprehensive '
. . . . . . .
. and coordinated system. . . v 4
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RECOMMENDATIONS OF THE DEVELOPMENTAL SKILLS COMMITTEE
__. REGARDING IMPROVEMENT OF INSTRUCTION AND SERVICES
FOR DEVELOPMENTAL SKILLS STUDENTS AT FRESNO CITY COLLEGE

- 3 -
N ” ~ .

¢

1. . Historical Background® | . ¢ ‘ .

For the past decadey the number of underprepared studen;s_attending our

college has grown peréeptlbly. These students lack basic skills in reading,

>
.

writing, ‘and mathematics and may alqo'lack sufficient background in social,

-

nhvsical, and biological sciences, literature, or other areas. As the number
¢

> 4

of these underprepared students has increased, so has the college'é concern
-* .

.and response. Some of eur staff have questioned the wisdom of recruiting

[3

.students fér whom we may not have adequate programs. Others have asked if

-
" »

we shofld be try&ng to be all things to”all people. St}ll others have pointed

‘ro poor rolention rates in numerous classes .and have argued that this is the
. . ¢

result of improper placement, inadequate curriculum, and poor instruction.

The college's efforts to brovide students with meaningful courses and

a

« - > . 7 .
services have incluged developfng new courses in reading, writing, mathematics, -
- - T - R .

f

and studv.skills ag well as. supporting Enabler a}d EO#&S'programs, a compre-

~

hensive Learming Resourtes Center, and assessment and tutorial services.

L4
L]

. - . - ‘
Despite these efforts-~or perhaps because of the bromise “fnherent in thems-

. ¢ .

committees (phrtiéuférly the Réten?ion Committee and the Facylty Senate) and

individuals have Volced the need for a more “humane, comprehensive, and systematic
. ' . -
1

method for working with these unprepared students and for better coordination

. ) - ;
: ' among all. agpect®’of ouldeducat tonal program for them.
» 3 - . * . \ .,
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In 1938, in responée to a recommendation by Dr. Elliéh, Dr. McCully estab-

11shed tlie” Developmental Skills Committee

‘ Ve

development of a proposed statement of the committee's ‘charge for consideration

directing it to "undertake the

* bv the College administration.' Furthermore, the Develoémentalekglls‘Committeé

. ) \| * 3
wad to otudy tHe collepe's "programs and services related to developmental skills

ard to make recommehdations for improvement of these programs and services as’

indicated bv the findHngq of the committee." .

-

Bv Mg, 197Y.-the Developmental tkills Committee, cOﬁposed of gounselors,

. - 7 . . o
basic “skills 1nstructors, and management personnel, presented a five-part charge
’ » ’ * .

- ‘

to Dr. McCully. In summary, the gommittee recommended that it be reconstituted

’ -
. - . "
-

1. develop a definition of the undefprepareJ swudént, .

. ®
indefitifv and list current developmerttal skill courses and services, .
¢ s - : -,.
recommend any new coyrges and services neeéed for deyelopmental skills
stadents, )
> . '

, ‘ : ,
develop a position paper regarding developmental skills instructional

staff, . . {
*

S ' K
develop recommendations regarding a grading system and units and
credits for developmental skills courses, .° Co.

$ . -
- .
Réconstituted, the Devélopmental Skills Committee began immediately to work
’ [

.
¢ '

on the first two parts\éf its charge while simultaneously considering the other

i ' ¢

L] ’ . . 4 v .
three parts. Although a good_ start was made by mid-spring, 1980, it bycamer ea;
. 2 ‘

- v

s & ’ . . 1 '
_that more than spare-time effort by c*?mlttee members was necessary. to complete
N . * LY

°

B .

. . . . e
the entilre committee assignment “in a reasonable amount of time. Consequently,
} , o

¢

“at the urging of Mr. Al Hpg;era, Ms. Susan Liberty wrofe an Instpucfioaal Improve-
nt . - - , RN . )

ment Grant Brnpnsél for funds to tonstruct a model for establisﬁing\develoemental
. A . l"(’ v .

skills programs. It was the 1n;35t'of Ms. Biberty, Mr. Herréra, and others who

. ~




L

. 1 ‘ .

nelped write the projegt that it be constituted in a manner which could allow {
R .
4

the process of completing the committee's charge to serve as a trial run for

developing a prototype procedural model. The project was angoved'for funding

- - -« L}

in the summer of 1983, but for a considera;ly reduced monetary figure frbm what
was requested. As a re§u1t,‘it was necessary to scale down thesoriginal plén.
Project activities'began in the fa}l of 1980. Ms. Liberty was named project
. director, Dr. Ray Cramer, the manageme;t coordinator. The task of carrying out

. project work Was placed in the hands of a Project Committee composed of two

? . .

reading and writing specialists, Messrs. James Ruston and Charles ?ynes; a math-

ematics specialist, Mr. James Ross; two'counselors, Messrs. Frank Quintana and

John Ryska; and Dr. Cramer and Ms. }iberty, chairpérsons. Prior to establishment:
. . R - . -

. of the Project Committee, the idea for such a cofmittee and the proposed xqemtger— . '
ship was submitted.to the Developmental Skills ‘Committee for its congideration

and its recommendation as to how these two committees should relate. It was

decided that the members of the Project Committee would become members of and serve
\ .
v -

as a worklng committee for the De;elopmental Skills Committee. Further, it was

dec ided that the Developmental Skills Committee would serve in an advise-and-consent

v

VﬂPd(itY for.the Grant Project Committee in matters pertalding to the Developmental
- ~ .

Skills Cémmittee'q‘charge. During the year, the Project Committee has met, when
- .

bossible, on a weekly basis, while the Developmental Skills %ommittee has met on

¢ .. , *

an avergge of' once “each month.

f
The proposal that follows comprises the Developmental Skillg Committee's

recommendations to Freqnd‘ﬂity College for the improvement of instruction of
N

. .

’

anderprepared students attending our institution. .

.
-~ - . el .
0
-

El{jﬂ:( o ’ - ; . \ E; i '_ - ‘ Y
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I4. Scope of Recommendations

I3
» .

A. The recommendations concern developmental skills students.

-

% develop- *

mental skills student is one who either

. - 0

. ° ¢ . - X -
l. scores below the twentieth percentile on either thﬂ reading or

writing .platement tests in English | ‘
. ~ - . . . '
.- or, . ’
' ! ) J L]
. 1
-+ scores below the fiStieth percentile on the computation test
in math 2 .
. 4
. or -

2. has an academic status code of E through N (see appendix 1)

. »*

. A Y
[ 4 : or f
. 3. has graduated from high school within the preceding three years
with a GPA of less than 2.00 .

.

. B. The followlng assumptions made by the committee affect all subsequent
® ’
recommendations:

L]

The proposals of this committee must take

-

1. Budgetary Constraints.

, ; ) .
~tAto’ acgcount campus budgetary constraints on the amount of new

. money available to fund proposed courses and serwices above tHe

present level d&f funding for currently available courses and

erxifvss?or~developmental (d.s.) students'.3

2. Sequential Prég;ession. The courses of study of a developmental

¢ program in general and in each discipiiav in particular should be

L3

stratified according to levels of difficulty so that idents can

1
Lomparative Guidance and Placement Program:

English Written Expression

and Comparggive Guidance and Pl§pe6€nt Program: Reading, Educatiorfal Testing

Service. ‘ -

~

it
* “Comparative Guidance And. Placement Program:

n ’
Mathematics Computation,

Educat fonal Testing Servicé.

LTI

jThe abbreviation d.s. will be used to-signify the term developmental
skills when this term is used to describe students; courses, ot programs.

2




LAY

»

. progress sequentially in a smooth and contiguous. manner from one

. . ¥ 3 . . ‘
. ~ " ® course level to another. The required achievement that ‘leads to
- ' - ' t L] 1‘
: .placement and advaacement should be clearly dgfined and easy to’ -
v ® ‘ P
\ . ’
" , % understand.

'’ 3. Responsibility for the Development'or Revision of Courses. & ’ '

AlQbough the Developmental Skill's Committee, through its study ;

and deliserations, has acquired Qonéidqrable knowledge about ‘
developmentaf skills education, tlie responsibility for developing

the actual curritulum of new courses belongs to staff members'

=

teaching in the discipline. lowever, because the sgbject matter

.

in d.s. education overlaps lines among disciplinesy,interdisciplinary_ -

' - - -

. ‘ : - cooperation and involvement should be encouraged to insfire the sound-
. ‘R ) ‘ ‘ . -

- ’

"d

o
ness of a course's curriculum for thefe students.

. ' ‘

L]
-
-

[ ‘ -
v .
.
v .
. N »

ERIC . | 1) ‘
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ITI., Recommendations: Methodology

A.

B

. q .
_kno&[and to do in order to learn. ' When the complex, mass of what needs

~
S

v

Lecture/Laboratory Courses. The Develqpmentaf Skills Committee .

o

A . ¢ ’
recommends that, where possible, d.s. courses be lecture/labora- :
—r Lalnt v 7 -

tory combinations. 'Stud¥nts for whom thes?)Zourses are proposed N

. .. . *

A . . i . . !
need to leatn how ta learn in lecture/discussion classes because
-

! . / : C e
voursework at more advanced levels is usually accomplished through

the lecturing process. However, because they are learning how to
learn, tlese 's:udenwl's'o requ‘i‘r.e the dirécted, supervised study
9 : *
a laboratory provides. _ ’ :
lastery Léaig}ng. The Develogp;ntél Skills Committee recémmends that, -

/ - »
where possible, d.s. cpurses be taught by the mastery system; that is,

the materidl is presented in small, discrete, sequential units.with

L

#ell-defined performance objectives and with progression to the.next .

unit or level dependent on meeting performance objectives. The

rationale for this recommendation is that d.s. students can not

N -

afford to~speﬁd'time learning how to learn in a trial and ‘error

fashion. ‘Because they are not skilled students, they arexnot-qble
- . ’e - . ' .

to judges accurately thelr performance and_determige what th%y need to

l
9 -

. o

™ -
to be.learped .in a course 'is broken into-its small, discrete, sequen- !

ttal components, learning becomes a matter of putting onc “mot in front
' . .

0o the oéher, rather than attempting the huge broad jump'or pole vault \

v -

that many poor students feel the process of learning 1is. -
. ) . : 4

Explicit Deflotation of Content and Objectives of Remedial Classes. The

DeQelopmental Skillg Committee recommends that whatever the methodology- o

of particular d.s. courses, the content and objectives of each course ‘

be clearly spelled out and ﬁf&mulgated for three-:;diaaeés;_449~ehe_~___"ﬁcL;__
- 11 SO «
. . . \ ’”: ‘ ‘




~
: »
L4
\
¢
e,
.
4
r '
v
. v
4
.
.
«
.
s

A

LRIC

.n

.
N , _ )
° . LI v
. L .
- + - - tv
. . '
- - A
N L - -~
' . -
' -
‘ N ! L -
f
J . P .
,
< h ‘ »
! -
. . .
. t
¢ . ~ . 4
P .
- A
- [Y ;\\. v
. -
.
AN N . . 2
f
.
. . .
-
. . )
.
. ‘. . . .
. .
» - .
.
) 4
'
- ' .
(‘ . .
.
.
’ , ,
. -
. K
A »
- . ~ ° ~ ¥ ’
- . ¢
‘ .
‘ ¢ é
‘
\" N
.
N N .
.
¢ N . . )
-
v /
‘ - .
}.
“ ) »
' .
‘ P
. . )
- .
-
~ hd ’ . .
.
-
.
. ’
' .
_' ' ~ . .

‘e .
. . s . < ;
. .

. .

teacher of thg course, (2) the counselor, advisor,.or administrator -
- N, . - a

' . - o R

who- directs’students into fhesg courses, and (3) the student who

RN
needs remediation. ) .
TTTTTTTTETT T T . N €
: i -
4
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. “ i -, 'l4 - .
v ~\1V.‘. Recobmmendations: Tourses - o

¥ . . ' - Y ’ . b . L ) .

. - A. Pnglish . Lo ‘ oo . -

) - -, . LI ) }. .
, . / - . . i ' . ¢
’ ) : I.. Thé - Developmental §kills Committeo recommends for native
) J

* 4 * . !aeakers of Engllsh two Sequentlal leveds of, study in the areas .

LN N N . . -

. ! :'.‘ dof bnth reavﬂ and- ~wr1 . _These_two, levels shou-ld prececde E*ig]ish;’)_l

. 14

v , and should be, establxshed by revxsmg English 50‘/56 and 17. P

. . R e

Each revised‘course should address writing ‘and reading in such T
- ~

- . - - - .
. eoLoN T . . e , '

] . . Py ~

. : .o ' ' -
- 2 u,r.' Fut nne’coursel follows from the other and so that completion of
the gecond level df studv providesv th,e studeht with the knowledge and
» ve 2 A
. T YT skl t() entér and be successful: in EngllS‘h 51 The first: 1evel should

-

be éonstr.ucted ai‘mmd_ the assumpt-ion the&_ some students éntéring the

~

- f‘ o coursedwill be functionally Maté, an&,'tﬁe?"séaond shlouldgr\d‘ at a * '.‘
."' R ' ‘pmnt‘i'lh'cj.re VE‘I[\_‘bse who &3ccessfully com\piletg;t.he‘co;rse will have at .
iy ’ T lea;st,tf;"c minim‘um cnmpet;nc;‘a'necg,szlary in reading and wri;ti‘ng s‘killls to
. ) i ' R -~ ; 4 : ]
: "i‘ .4be' mxmi;'ss.éul in ‘Enngss/Sl\. . - .
. . Q‘lghe task._of determindng howg’ti;ie work is broken up and what ’vel i
. ) e of reading and]or- writing competency divides one from the other be_lgngs .-
’ ' id ‘

! . . Lad = .
"t those revising the eourses. However, to effec{ts this rec‘ommendation

s

J . » ’ * . . . . -
o for two levels of English classes prior' to English 51, the Committee
- . { . ":‘
. ‘ L stronglv urges that (1) yish 50_/5’6’a1|'d 77 bh}ch'presently stresses .
o reading br,obleﬁs.and' has no counterpart-for writin" brc;blems) be revised )

« »
R - ’ \ \

to ingiude newly identifig:l and.uniform ‘performance objectives for 'arh
', v . level, (2) that the revised English 77, Reading Readiness, include . -
—— 1" writing readiness as well as reading readiness at this ).evel,qand 3)

- the line of demarcatién betué/e;; the two'l‘evei‘s in terms of difficulty .

.- ; ‘ . . o> P
.“ ‘ and sophisticatipn‘be.set.at a point such that establiqhin’g eligibility’ .
. . Y ) . ¢
" for the higher level of the two .would also ,serve as? prerequisite for
. » ¢ - - 0y "
x ) ’ equfvalentdevel courses in ‘ather disciplines.
¢ . _ . .




In addit‘gn to these two levels of reading and ‘writing courseb;

“for native speakers of quligh, the Developmental Skills Cqmmitfgg

t4

.

-
recommends the development of -a sequence of study for sthidents who

i

meet both of the following conditions: (1) thef ard not native speakers
. N . -
of English and (2) their liniitatdions in English are such that thev. would
a, .

be unable to succeed in English 51. The levels should be consecutively
L

» . 9

structg}éd, with placement detghnined by. scores on the English-as-a-second-

'language placement test. The levels should be stratifiéd in such a way

! -

that students mastering the highest level of instructiop will’be eligible

.

- for and have the skilis_required for success in English 51. Finally,

.
o

the number of levels and courses should be 8uff1c1ently great in number

f

s .

so that an average secondarv school gradpate whp is a non—natlveffpeqker
] . : . 1 "

of Eng}iﬁh could r;alistically progresd sequentially in a smooth and - i¥

f . . . ) .
Py » : . "‘“P ’ ‘
continuous manner from one -level 'of difficulty and sophistication to + ~ . <
. ' . . . ’ . . ° 1 ) =
the next higher level. - o : .
~ . " - 1 i ’ \».
The Developmental Skills Committee'recommends the development of " " .
' -
a labopatory- based prescriptive - system of learnlng skills medules in

and writingrto supplement fnstructiam in the study of English.
-7

odules are intended for a varietv af students who need supplementary

* studv to.proéress. For é;ample, functionally illiterate students often

\ [

p .
,progress too slowly tn persist in their classes. Other students may need

.

i,\st a- small amounts of review to be ready to enroll in courses at a more

-~

,advanced level. Still others are; willlng to expend the time and effort
hecessarv to make,dp“a deficiency if thev are allowed to progress-at

their own rate. Each module should containdessons and materials ) '?

.

- . -

enﬁompasqing a wide ;ange in levels of difficulty and sophisticattion

with this ramge clearly sequenfial in terms of the Kpoyled%’ and skill

.

Aruntoxt provided by Eic




7/ -
. ‘ . ‘
required to meet nbﬁ%<t1ves; Examples of possible modules in writing
) . . .
. L} »
sglll deve lopment insrude spelling, diction and .vocabulary, grammar"’ N

W
and usage, sentence syntax, sentence combining, and paragraph structiire

and organization. FExamples in reading skifll development include using

~

context-clues, locating main ideas, determining sequence, and drawing .
conclusions.  These modules should be considered an adjunct to d.s.

« lagses apd, be designed so that a student's specifically dtagnosed

weakness in an area of reading or writing can be remediated by instructor- \>
. . -

sunervised, self-paced, fndependent “study. *

4. . When numbers permit and where it is reasonable and consistent
» -

wtth good pedagogical practice to do so, the Developmental Skiils

Committee recommends that special- emphaSLS sections[pontljpe to be ° Ve
“’I’ .
L4

offered for groups of students with common backgrounds. These. sections

should be taught by people who have had traiping for working with these

r &
groups. . Examples of.special section classes are (1) English-as-a-
/ . -
second- Ianguage courses for btudents having Spanish as a flrst language , -
YN
and (2) a beginning level course primarily for native speakers zho have
o : -

¢ .

learnine disabilities. In no case, however; should the standards of Y

achievement for students®in these courses be different from those in

their non-specialized counterparts.

- -

Mathematics

The Developmental Skiils Committee recommends adding to the

gurrent Wat\?O an_open ;!Zry/exit laboratory based, prescriptive

cnmggpent of supervised Pracekice to be required for all students not -
- Rt A 7

makﬂiijygisféctorzﬁpgggress. This component should be tied to Math 70

. %

in such a way .that units of credit received for Math 70 are contingent .

- -
d

upon fulfilling prescribed study and practice requirements.

Although the Developmental Skills Committee believes that the

15 . -

-
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‘ c department and instructors are the ones who should determine the '
s - N \ 1 ’
. S , criterinagnd the method of 1mplementing this requirement, the Committee °*
. ‘ ., - - ¥ -
-, 2 - stronglv pigzs the .development of this component for those students ip
' ot ¥‘.0 .. . ) ; \
g Math 79 who are 50 poprly motivated, so frustrated and discouraged, or
- . : « ™ so Swyerely deticient that wjthdrawal from the class is probable.
. , * E - ‘
C. Ré@diness Courses .
-

v . .

L The Developmental Skills Committee firmly believes that in order

.

. E il
? .

LI . . . . . .
for this institution to.increasé.its success in retaining d.s. students
. . S

and‘preparing them for college-level work, ;ll disciplines need to ’

A

centribute to the effort. To hold English or mathematics instructors
N v, . .

»

¢

A and departments entirelv responsible for the éivelopment of reading,

t .

wriging, aﬂgﬁcomputing competiency, so that underprepared students must
- M Y ) '

» w :

.
- . overrome their deficiencies with only intensive study in English or
AN g . c .
® o |
i . . mathematics classes, is to burden these ins¥ructors and students with
. A w

B
- 1

ynreaﬁ!g;}c expectations and with bleak prospects for success. Further-
.y . "' , . -

more, because underprepared students are handicapped by inadequate reading,

»'e

writing, and gomputing skills, the§ also are generally handicapped QX::>

i - .

. having litgle'kqgwledge or background in the-social, physical or b{gioginal

. . - -

, $c1fces or in literature, business, or other areas of college study.
-

.This lack of background impedes their success in learning in college

courdes in these areas, e\‘l after their Englisii ar4*'math deficiencies
- . _—

. P ire remediated.- And certainly for éfgdents who are in the piocess of

. “,‘ Sy \ -
4 : overcoming reading, writing, and computing deficiencies, college courses

. which rely to,any signifjgant degree on the wge of these skills are

*  finappropriate, .

- -~
{5

' * 'L The Developmental Skills Committee, therefore, necommends thg
. ' T T

1

.

(gjf}op@gﬂﬁiéi_readiness courses in edch division. The instructiona

- T

< A -
. ) terial and ‘requirements for successful completion in these urses
, wat L qu | p - 3
< N ¢

@

. .

E l(j “should be consisfent withed.s. student ability. That is, reading, writing,

.
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4nd'romputiqg;reqﬁircdnin these courses should be such that students
e e —3 &

v +

/-

thuﬁfb.éJiSthl?"£9£,9ﬁfi;§ﬂf_2£9§?ht English 50/56 and Mat

»

ot ¢

“courses could perform taskyd in a readiness course without workin
ourses could perlori 24 ALEN:H Lnes Wi working

’

-t high. frustfation levels -and low levels of understapding. Thesc

- % . 4

- -~
.. .

readiness coyrses should stress the specialized voecabulary and the

+

-

. $ .
M methodﬁlgf thinking and working in that subject as well as kev
. " s > . ’ ' ) N
introductory concepts. The courses should teach studepts how to use

4 re crquipment and E@tep}glé tvpically used in the area of study. Most

.

. .
inmportant, these readiness courses should teach students how.to read,
» i B

write, take notes, study, and learn in the subjéct area. o .
0 - -

The Developmental Skills Committee suggests the fqlloying as ’

-

Py

.
- S

examples for the divisions/departments.and the institution to consider: . W

- B - . [l
.

. " 1. Sciefce Readiness AN ' - *

’

. N
. ¢+ ., ~ Because laboratory sciénce courses are difficult requirements

+

4 ) " for many students, becayse biology” and chemistry courses are
, + .

/ .
requirements for entry into or for study in health care
/ . .
. , /I .
progras which/;re attractive to tany underprgpared students, .,
and because 5hése students are frequently handicapped by

.

. b -havihg had Ko laboratory science education prior to coming to
. . ; J ; .
) Fresno C/ y College, the Developmentai Skills Committee suggests

»

/ . R 4
the devélopment of a biology readiness course and a Qheg}stry - .

' N,

. readifess course. R S

. /
[

2. Health Careers Readiness
// The health field encompasses qgggrous career opportunities,
f .

ﬁhé majority of them (Fespiratoéy therapist, for examplé) heing

' ‘ . career possibilities of which’many underprepared students are

‘ #ynaware. Moreover, the demand for healtdp care professionals,

frequently outstrips the suppiy, so study in this area-1s -

v - . . . .
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R highly attractyve.to disadvantaged students as well as to - .
. B - R . . 4

-

agencies such as CvE.TsA., C.W.E:T.AJ, ana thbeepartﬁept_'ﬁ

of Rehabilitation. Becausé the ﬁumber’of underprepared”

students am&ng these disadvantaged:stpdents is”significant,

.

the Developmental Skills Committeé suggests a health: ca¥eers
re § . .

. .
.

readiness course which, in addition td teaching requisite .

-
learning skills for successful entry into health taqger fields,

L ad

-

would use as the subject matter for the teaching of these skills

. .

.‘,
the expl ion of career opportunities and requirements. ’

hd - ]

-

3. Business Readiness : .

[OEY

Y The.rationale for business readiness courses is similar to the

“rationales for the health career and €cience readipess courses

s

discussed above. As in the health care fie€ld, disadvantaged‘_ I

" students are drawn to careers in busingss. However, these -

& , v
students are unaware of sbusiness career possibilities and
-~

requirements or, if aware, ate performing reading, writing,

2.

*

and computation tasks at an English 50/56 or Math 70 level
) '

. i
-or below. Therefore, they are s’ unﬂérprepare%in basic skills
~ "that they cannot possibly succeed in the technical areas of "‘

begtnning bookkeeping, accouuting, economics, or perhaps even

L M ) . . »
typing, usual requirmements for careers in bus.inass. .

[

The Developmental Skills Committee, therefore, suggests ‘© -

’

the development of caurses in accounting readiness and in

- M .

economics readiness which treat the subject matter of accounting

0

- *

) ?
and economics at a level these students can'cope‘withlﬁnd also

. -
‘ .

\

which will develop reaaing; w?iting, and calculating competencies

L .

A, [y .
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The Committee alBo suggests the development of a typing course

t

. * rspecifically for underprepared students in which the proficiency

in terms of words per minute and the variety of typing tasks

P
-

the student is expected to master are scaled down from the

. requirements of the present introductory typing class. This

- U'

would make possible develobmenggl stydy in the spelling,
. reading, and writing skills whigh underpin the ability to

type well., Skyline Cellege in San Bruno would provide a

model for such a course.
~ 1 -

4. - Social Science Readiness

+

As in the laboratory sciences, many underpreparéd students

~

. are handicapped by kaving learned little, if anything, in the

social sciences prior to'coming to F.C.C.” They have little
/ ‘% ) -
or no base upon which to build. The specializeé/vocabularies

~

and methodology and the typical materials and Conceptﬁaare*

foreign to their experience. Their ability to:study and learn

-, . ( . -
.

is underdeveloped. Social science readiness courses are

necessary to introduce students to the SUBject matters of

.

. ;///// psychology, sociology, anthropology, and political science,

.'using materiale and assignments that are apprdpriate for

' developmental students in'térms of ?tadiif;levéi and writing
’ -
’ ' proficiency required to perform and learn udcessfuily. The

Developmental Skills Committee, therefore, suggests the
. B ¢

4

. . . v
development of gsocial sclience readiness courses.

- .

5. Technical Lareer Readiness 2 5. ,

- - h
As with busigess and héalth arts, tha technical/industrial
. b [ .

division of the college preSents a number of attractive career

——

4

.
.
L
‘ -19
. :
.
.




such a tomponent for Math 70, the task of determinfng the

-

N

b5 ]

-

‘
¢

rossibilities for disadvantaged students. However, many / '
of these. students are so’bnderprepared in ;eading, writing,

¢ - . ,

€ : N\ L
and computing skills. that the goal of successful program

cqmnletion leading to fob placement in the technical/industrial

L]

fields evades them. Thev are handicapped in developing
\ )

4, ’

technical skill and competency because thev lack the requisite

-

communication é:gvcalculation skills and competengies. These
\ .
ﬁtudents are further handicapped by two major areas of constraint:

(L) class schedules that allow 1itt1; or no time for'remeﬁiafion

- B

once -thev embark on the roads leading to certificates and (2)
v N

personal constraints that seve‘slv mitigate againstcfg>cessful

remediation\prior to embarking on that’ road. For example, if
17 .

the student cannot start and sucdceed in the automotive program

\ o
immedintelv, he/she does not want to attend F.C.C. J

s 4 -
Given these two major constraints, the Developmental Skills

Committee suggests for courses in such areas as automotive, -

L}

eleétticiéy'and electronics, pnlice and fire sciences, dfaftiné,‘

>

aréhitecture, and buflaing construction technology, the addition

—
Py [

of an oneﬁ entrv/exit, labOratorv-baséd, prescriptive ccmponent

[N

structuy ed for inﬂividuallzed masterv learning of*skills to

~ -

be rgquired fog all students not making satisfactony progress.
P d /

~

. s X ,
As with the recormmendation above, ctoncerning the additibn of

=

’

criteria and the method of implementing-this requirement

—_—

~

%elongs to the division, depatrtments, and instructors; however,
the Developmental Skills Committee ‘does sugmpest not ohly' ‘
¢

developing }his component, but also tying this component to

courses in such a wav that units of cr%ﬁit received for an

T

) 2t) . B
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Q‘ . e/eetroni.c’s course, for example,*would be continpent upon the .

student's fulfilling thegﬁnéscrgafion in this component when

.
it is required. Theg Committee furthér suggests that the subiect

[

. - T 1 . ‘
‘ matter used in this component to develop reading, writing, and

) . Py .
calculating skills be drawn from the discipline area represented

( ‘ , : DA ‘

. bv the student's vocational program.

6. -+ Humanities Readiness . .
. . ’ ] R

R

. Underprépared and/or disadvantaped students frequentlv -

have had littlé or no meaningful experience with art, music,

L]

- dance, dréma, or literature. Often anv experience that thev

have had has been negative'and has been assdciated with the
- ’ . a

\\<‘ ~ teachirr of English, about which many sav, "English was mv
’ worst subject »" -Thus, the Developmental Skills Committee

,. ) § "’ "s'uggests.the develgpment of a humanities éxploratogy'coursé' . .
to develop' the student's general aporeciation of the expressive
S . and *ngerpretivé arts and ta incregse visual and aud;tor;y- T
litegacy. Such'a course cpuld emphasize experiencinﬁ;ﬁhe arts ‘
; - (bv attending exhibits, goncerts; or stapged performances, fot o
N ) ' examplé) aﬂd bompéring medié‘YGt exnression.: Folk arts and

.

( a popular culture could also be 1néornprated'és long as negative

evaluation of their cultural worth ddes not negate the.value

-

° L}

gk of expression in these forms, too. Reading and writing

reauirements should be such that‘English 50/56 studeants could

' .
',(//‘ o ) reasonablv be expected to meet them'suc;essfullv. -
D. Gdfdange Coyrses , ) ’ | )
) ' - In its investigation regardiny d.s. 'students, the Developr;u.;ntal
‘ : o

Skills Cormittee agreed earl} in 1its delihetations on a definition of

'
‘

\ the d.s. student, in which the second part Alenotes that a d,s, student

U - 21 &

-
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is, one who "lacks the psychological and emotional characteristics

N,

necess&r} for success in college.”l Although the Committee thinks that

a
. —

1ts recommendations above, eoncerning English; mathematics, and readiness =~

courses are neceésary, the Committee affirms that tiese kinds ‘of courses

’

-

-

alone. are-not sufficient. : L

In its analysis ofecotrses currently, offered by F.C.C. that may be

appropriate for d.s. students, the Committee determined that portions,

if not the entirety, of the following courses do address themselves o0

s

the problems Dosed by d.s. students who iack the psychologiéal or

emotional characteristics necessarv for ‘success:

Developmental Services 59,
Differential Learning Diagnosis;
S
Developmental Services 61, .
Academic Survival; . '

Developmental Services 65,

Individualized Instructional Problems;

Home Economics 71,

Interpersonal Life Skills; -

Home 'Economics 2,
Consumer Life Skills;

Guidance Studies 50, e - ' , %é
Colleg® Survival Skills. < kg

% _ -

s -
The Committee also determined that the subject matters of Guidance

-

Studies 51, Ca}eer Planning: Guidance Studies 52; College Stuﬁy Skills;

S’

and Guidance Studies 53 AB, Group Dynamics and Self-Understanding, are

definitelv appropriate for d.s studenté. However, these courses, as

currently taught, usyally have impl%pd skills prerequisites in reading

L

’

and writing that exceed the.ability level of d.s. students.

¥ ’

}Appendix 2, "The Underprepared Student: A Profile/Definition,”

p. 1. Pages 3-4 specify these psvchological‘and emotional chéracterigtits
in detail. )

/
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The Developmental Skills Committee tMerefore recomménds the
T N v

. . » . ‘
development of orientation and puidance courses specificallv for d.s.

/ , .
studen‘s. The instructional material and reaquiremetts for successful
K4
X [ ]
completion in these courses should-be#consistent with d.s. student

abilities, The areas of study to be developed’should include career

-

~Arlanninp, studv skills, group dvnamics and self-understanding, attitude

.

adjustment, Yalues clarification, goal setting, orientation to college

o

- 4pd campus life, and other areas of studv that will assist d.s. studénts

. tz;overcome deficiencies éhat impair their- successful performance. ©
7 ;

o
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Recommendations: Placementlof Students in Courses

. A . c
JA.  Student Assessment Service /

Cxamination of the services provided by F.C.C. for its students '

.

(see Appendix 3; "Narrative Description of Currently Offered Se;ﬁices .

4 . : v y \ .
tor the Underprepared Student'") reveals ah extensive range of necessary

e v L]

services for developmental students. However, conspicuously missing from °

£+ this list is a comprehensive program of assessment that can permit early
BN i A
identification of high risk studefits, thus alliifng pre-crisis in:ervenyion,

»

2

®

rather than relyving on crisis ingervwention: This is not to say that the
. ' - . ]
%institution does not assess students. We recently began to require
. '{~ . *
placement testing for all students desiring to take designated English .,
‘ . . )
or math courses. Also, we have in-depth assessment for all Enabler-
- . ¢ . >
* students and for any Student referred to Enabler Services for testing,

*as well as interesy and aptitude tésting for career counseling for students

<, . ‘ —
who c¢nroll in guidance.studies cladses, who go to the Career Center, or

)
* [

who consul$ with Enablers.

-
.

‘ While acknowledging this capability, the consensus pf the Developmental

©

L]
Skills Committee is that all too frequently the d.s. student population '\
" has been underserved, in that too few are actually aésessed in any one

/ -
’ of these three ways., Faculty and students alike have ‘a low level of

awareness of bur capability to .assess ~ti.'"nts, Many ‘of us on the .
. , ]

* Developmental Skills Committee, for example, have only wrrv general and i
4

Yague knowledge about what batteriés of tests are available; who gives

d %
f P

. and int%rprets them; how, when, where and for whom thf® function is

performed; what circumstances indicate that referral for testing is
neceséary; and how the findings are used and disseminated to benefit the

-

:

person being tested. ‘ ' ‘

) —
In order to serye d.s. students more effectively, the Committee _/;///

3

thinks that a high})’vis{ble, more readily usable assessment program is

/e 54 - .

7




‘ . necessary. . In additjon to accemplishing the obvious goal of early

.identification of d.s. students so that they are placed isr classes

. . . »

v
’ -

consistent with their abilitdes and i(\\e\i'ests,' the Committee believes
[} h :

, N N . J

. . ! . . - Iy

_that modification of our present assessment efffrts could also accomplish |
. N . = , 1

the following desirable outcomes:. v
. [ ' , ' 5 - ,

1. all staff, in general, apd Lnstructors, in particular, coulde
be informed and®aware of this service and ‘the circumstances
that\would indicate the need for assessment; . o

’ . 2. “the process for making a referral or .for self-referral would .
. _ be simple and €asy to effect; ‘

. v
1

3. the testing process, including interpretatlon and evaluation Co-
of results, would, in the majority of cases, require a short
“t ime span and thus provide quick and ready information for
advising most studgnts] .
- 4. the public would know that people atten&&ng F.C.C. can learn
about their interests and abilities and can be assisted in~
. setting or modifying academic and career goals consistent ,
‘ with these interests and abilities and in determining what -
- course of study should be pursued.to reach these goals.

Toward this end, the Developmental Skills Committee- recommends

s

"8 that serious consideration be given to the development of a highly

visible, readily. usable assessment program. Specifdcally, the

. . .‘ Y
Committee recommends that all assesgment ac¢tivities, whether placement
- 0 ¥ L 4 *
. 1 ~

' .
testing, career interest' and aptitude testing, or in-depth diagnostic

tgsting, initiate from a_single, centrally accessible location,
-

preferably in the Student Services area.
- = ~r

Moreover, in order to provide the needed coordination among the .

various components of such an assessment program and to insure
> A W ' L
efficient and effective-service for the studéhts for whom this service

¢ 'is offered, and for instructors, counséloré, and support staff for ) o

» w .-

‘ T whom the data is necessary to better advise and counsel studenté,

the Developmental Skills Committee recommends that one person be

charged-with overseeing all aspects of assessment and that sufficient

Aruitoxt provided by Eic:
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. @

>
.

4

[N

through Thursday betweep 9:00 a.m. and \8:00 p.m. and on Friday from

-

9:00 a.m. to 4:00 p.m. -

Furthermere, the -Committee 'regomiffends the-investiggtfon.of-the

L3

e
. P -

availabflipz_of cateéorical funds to support such an assessment
- ~ . L T?

. —

program. In particular, the possibility of using AB 2670 funds for

supporting the major portion of an assessment program as well as
=y Vo :
providing support services for haddicapped“and learning disabled.

’

¢ 1

students should be 'considered.

- J . N » ! . ’ N
staff~be - dvailable so that testing services could be obtained Monday
= - R - Pl .

Finally, in order to document ‘the "legitimate use of categotical
Y ) leg X g

>

funds and in order to_ insure timely and adequate dissemination of

test results for maximum bengfif to students and staff, t&e Commitrtee

e ’

recommends the develbpment of audit proéedures for tracking both

funds and student placement recommendations.




B. Placement Test ing fé{ Course Fnrollment . .

v

The Bevelopmental.Skilrs ommittee belieyes that all students

. . ] .
should $e placdd in ¢lasses that are consistent;yith their level of

gbilit%'to bgrfornmand learn and should be-required'to'&emediate

» ‘ ! . . - e »
reading, writing, and/or calculating skill deficiencies that deter
, , - / . ‘ .

successful pursuit of their educational objectives and ‘goals at
N walh

collepe. An .ideal placement testing program would accuratel w, 2¢®ess
ikill levels and enable us to place students in classes consistent

¥ R v -
with théir abilities, skills, and interests. However, many variables

-~

inherent in testing, ?eachibg, and learning mitigate .agalnst totally

- 2

accurate preaiction of, student success in courses which may be
. . &

required to remediQEq deficieafies. Thus, any process which attempts
. o .
4
to PlaQe students in such classes is fraught with difficulty and

subject to ertor and, therefore, crl;igzsm. . . .
Despite the inherent problems, the campus has implemented a

) . * - ’ had A

placement testimg program. +In thi® program’students must meet scorey

-

‘prerequisites to establish eligibility to enroll in desighated
. b4 \ : . .
‘English or math courses. Wit{ the new on-line computerize@)registgation

>

system to be effected this summer, our ability ta insure that these

. prerequisites are fulfiiled‘willwbe 1Pcreased. However, our present

. N ‘ . ‘ -
ﬁlacemeg;/g;sting system is not “sufficient™to EégVEﬁt\g;g,/students
- *w s

fyom enrolling in classes that require kills far beyond their level of
. .
- ‘ . o - q
competenty. . ' v .
. pet ﬁ T

Early'ideqtification of deficiencies is necessary for pre-érisis

' {ntervention in;E;;d of~rely1né on post-crisis intervention. It would
v - - L]

b

- . " P ‘.
ebe ideal to have all new students tested. However, constraints posed

by .of f-campus classeé, by pa?tJETﬁe students, and by ingteasing financial

;\zgstraints are sich that the Committee cannot recommend that cvery new
. - ¢ .

- L4

student be assessed. '«
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‘In view of these cohsiderationsl the Developmentai Skills Commitfee .

recommends that all students enrolling in -seven or more units for the

first t’ime be assessed, - .

Y . u\ ¢
Moreover, ’Ehe progress ;isoation system'to be effected in the,

oo

1981-82 academic year works in such a way that the fewer units attempted
3

s

the greater the danger that' students who withdraw will become subject®
. VR S
to progress probation, Therefore,, the Committee recommends that any %

student enrollin'g in fewer than seven units' be requifed to provide
* N

) ; . ¢ . . . T
evidence of fulfillment of skill prerequisites for these coufises which &N

specifically r’equire them; placement test scores should be used as one

* means of determining the eligibility to enroll, C v

Futthermore, for.those s‘tudents‘whe are-denied enrollment by ’
- *- - Y

placement test proccduresy fhe' Committee recommends that a review-
R PN < . .

“}).roeess be developed by whilch’stuﬁéntfe"may yaetition to have test * : ‘
. score,placement requirements waived fo\s‘éodeiew

S process w0u1d take into account factors other than test results

£ +

\ .
factors which wopld be evaluated tq determine tF\ie'~s_tuden‘ts‘ chance

.
» AN

for success in the desired "c-lassges). This review should be conducted -

oy faculty qualified tcumake these kinds of judgments. Also the
N I e [
process should prov1de the meanss tg evaluate the validity and, ‘
b -~
reliability of professional judgment when that, rather than. test scores,
\e . R . ¥ ‘ ?*A ‘,:
determines placement. o
. » - N \
C. Application of &)’urse Prerequisites
T / %

“Students who lack the necessary basic skills required for Sucgess

L4

b

s in .collegeé)level work are frequent'ly ccqfronted with aé‘signments and
\ _ A .
materials that demand reading, writing, or calculatigg skills which "™

.

greatly exceed their ability to perform. ,AObviousliy, the resulting




-
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frustration is, iﬁ)the course of time, both debilitating and counter-

14
A

productive. °*The Developmental Skills Committee thinks thaE(Lhis
M. ? -

frustration and®disillusionment contributes significantly to the

QE{ ’ a : .

high rate of student withdrawal not only from individual ¢lasses
. . o~ LY

but also from the college, at least for the duration of the semester.

Ay

_The use’pf implied -skills prerequisiteé currently in effect foxf N

.

many courses_1in our curriculum is not functioning adequately."

*, - « oy, v

: ]
Significant numbers of students enroll in classes that are inceondistent

‘with and Knappropriate for,the{r abilities to perform with.any

* reasonable expéctations of suctess. To deter d:s.,students from .

founderxng in such courses, the Developmental Sklllsiipmmittee thinks

-that students should be 1nformed of skills prerequisites. That 1is;

” -

t'he Committee agiges thatfdetermining the necessary,skills level to -~

» ’

perform successfuily in a course and specifying thig level in terms .
of corresponding hnglish or math course eligibility prerquisites is
appropriate for those courses which reli to a susbtantial degree on

reading, wrlting, and/or calculatien. However, the Committee also

v

strongly affirms that the applic#ion 6f any skills pregrequisites

should be ‘determined by the‘ructors in a department or division and

o

. ¢ '
be subject  to the usual campus approyal process.

W

»

“The Developmen®al Skills Committee, therefore, recommends, for

all courses wtgﬁg}mplied skills prerequisites, a systém of denoting

levels of sequeniially diffitult categg;ies of courses. These

category levels would .Eidefined by their relationship to thQ,ladder

e »

of skills level ¢nherent in corresponding English or mathematics

coursé8n_ The level one category would contain all courses appropriate

for students with minimal ability and skill in reading, writing, or

arithmetic. The level two eaFegory would contain all readiness courses

t
.

and other.courses appropriate for students whose reading, writing, or
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© )" arithmetic ;:}iities do not qualify them for placement in the next
o« N . . oo
~.* higher category, that is, the level that would include English 51,
. Math 50, and other courses that meet graduation requirements. The
following chart, using present courSes as possible examples only,
i illustrates the concept being recommended: i
—— = - =
, English Math :
P ~§ . : Eliglbllity | Eligibility Example Courses
‘ o | Eqﬂlvalent Equivalent J
N ! 4
< : ¢ B L . .
. Level 1 \ . - \
i English 77 Math 70 Developmental
¢+ (d.s. level) .
‘ S : Services 65
i 9 . 1
_g— {
- i . T
’ . Level 2 3 T Readiness Courses
~ . (d.s. level) . English 50/56 : Math 70 ~ . Guidance Studies 50
o . . Home Economics 71, 72
i . o B
o . ——
T Level 3 i o .
i 3 Enelish 51 Math 27A, 50 Guidance Studies SI,
Do R General Office 53 52, 53AB !
f . ! g Industrial . Political Science 60
s ) K Education 60A : ‘
L] . ‘:
. — +
. !
T, . Level 4 g .
) e ' English 1A Math 40 , Biology 1
P o Math 5A Chemistry 1A .
S ! . History 11, 12
{ © “.‘ i .
Ly 8 ‘
. !
M i “ i Iy —J - .U A
5 . ) ¢ ] : . ) )
T ’ Furthermore, the Compmittee recommends, for all courses relying to s
N NP substantial extent on readinglléritinglror calculating, that gkills "
' ‘ -~
e ﬁiefegpisites be denoted and phased in with the placement testing
N > . ’
. .o program during a period of 'two to three years. . .
® - .
. ’ ’ ey e -

4 . &

) 1{ © - ) ;
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. -
In addition, because the use of placement test scores as the sole

means of determining the fulfillment of such skills prerequisites would

. ]
bé,undﬁly cumbersome and’ expensive, the

gkill prérequisi:es system also idclude

the use of previous courses

completed with a grade of "C" or better

elig¥bility for entryv to courses. : i

as a-means to establish

= &

‘ Finallv, the Committee recommends continual evaluation of the

placement testing program for the purpose of makiqgrnéeded adjuétmenté
- , -
to prerequisite scores-or for modifying the procedures being used.

.

< -~
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" VI. Recommendations:t Student Propress

’ A. Counseling Component . . ’

<
-

Earlv identification of d.s.-sfudentg; together with providing appropriate

instructién for these students, should enable F.C.C. to work more effectivelv R

‘

‘with students ‘who are handicapped bv skill deficiencies. Howevér, the

Developmental Skills Committee is cognizant of the wide range of abilities -

.

and aptitudes inhereat'in the d.s. student population and of the many other

factors that influence learning.. ! : -

B e

R Among the popufation of d.s. students are those who, though beginning

. N “w
their studies at F,C,C., at the lowest level, are capable of acquiring the

necessarv skills to succeed at that level and progress to the next higher

- .»levely 4.e., these students would be able to progress from level one or two-
. . . N <
. ‘ classes (d.s. level) to-level three classes within one or two semesters.

" However; othetr d.s, students, despite dur best efforts, are incapable of

.

.mastering the requisite skills ‘to progress to-the next higher level, even

after three or four semesters of d.s.-courses, p

In order to improve the college's abilityv to assist students who have

and to serve d.s. student; more

e

. . difficulty progressing at a reasonab1e~réte

appropriatelv and,coisistentlv than we do now, the Developmental Skills

- .
‘Committee recommends the aJ@p;ion of a_required counseling component.

< \ : Thi%,required‘counsifing component should be effected for all d.s. ~
‘ . ' * .
. studeﬁﬁs.whq are not making sufficient nrogress in a d.s. course to master
‘.tﬁe course's objectives within, the semester or who do not qualify to progress
- . . r'd

.

X X o '
to the next higher-level of courses at the end of the semester., Moreover,
’ 'Y

this requirement for counseling should be enforced by denying a student for

¢. : whom the requirement is specified the right to further enrollment until the®

.
[} [ 5

\ . \
» ' student evidences "good faith" in meeting this counseling requirement.

4
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Furthermore, because the purrose of this comnonent ig to assist students

[N

to progress, qb;ér;equired counseling should be performed by staff qualified - .
adh skilled in (1) determining the need for further assessment, (2) analyzing
. . )

. . LI I .
(: and interpreting test and interview data, (3) directing students to appropriate

-
. A

. supplemental and suﬁport activities and resources, (4) evaluating student

progress in the fulfillment of recommendations, (5) assessing the effectiveness

-
.

. of the recomméndations being prescribed to asgsst studeﬁts, and (6) counseling

students so that productive behavior is elicited and enhanced and counter-

* . « £
-

productive behavior is discouraged.
B. Progress Probation ’ “ . ©

In discussions of issues and problems that arise as.a Yesult of the /

communitv college open-door policy, facultv and staff frequently refer to

’
4

‘ the student's "right to fail." Frequentlv recognized, also, is the fact —

+

that in granting ‘the right to fail, the collegg'é open.door often fgqctiohs

.
- .

as a revolving one for a sigﬁificant number of students who are not.
-» - + ¢ v

d prepared for college-levél work;.'Th? Developmental Skills Committee believes
that a revolving door approach ill serves the students, the college, and the
communitv, not only because of its monetary.cost but also because of its

* damage to student, faéuftv, and institutional self—estiem. -~ ]
) /
The recommendations of the Developmental Skills Cqmmittee are the

redult of that Committee's conviction that, while our college grants our !
-
students the ripht to fail, the institution also needs to take reasonable

steps to assist the many underpfepared students who enter this college'gl

open-door. Thus, the model that we arehiffjmmending.does not close the
\ - ,

open door at the point of admission, but’ it does control entry to designated

-

. classes. However, the problem of repeated failure to progress must also be ‘

.

addressed because a student's repeated failure to progress in this.recommendéd
\ ' s ' ‘-

svstem signals quite clearlv that-this institution's reasonable effdrts, to
ERIC e -.
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A}

’ ‘ remediate skills de’ficier{ies are not succeedinps. Insteéd of allowing a

perpetual ;ight to fail, the Cormittee thinks that at some point we would

++ better serve studentgybv refusing further enrollment and, when agﬁfopriate,

4 - - »

bv referring them to other agencies better able to serve their needs.

* Thus,. in addition to the adoption of the component of required counseling,

. 4

the Developmental Skills Commjittee recommends (that d.s. students who complete
v . ~7 7 R b e T

a second semester of study without achieving progression to the next Higher

level of classés be subject to prog}ess probation procedures,

One approach sugpested bv the Cormittee for consideration as a means Cy

s to implemeni this recommendation would be to adopt a progress probation

svstem that includes the grades of '"D'" and "F" in the calculation of

‘

pglcentage of units not completed. Such a propress probation system, Y

‘ utilizing all "D", "F", ™MW, "wU", "NP", and ';I" prades to determine the :
/

nercentape of units not completed, would demonstrate propress more accurately

(f',and wonld, as a result, give the college the means to disqualify students

whp thus prove unable to benefit adequately from the instruétipn and’ g
A ) Y [ '
services provided bv the college. L { .
. . ) ¢ -
- é
y .




. N 30
. VII. %Recommendations: Credit and Credit Limitations for Developmental Skills ‘
. Courses : .
. e A. Units of Credit for Developmenfﬁi~ski}ls Courses

. ¢

The issue of granting pnits of ¢redit for remedial study is differen-

tiated at one end by thelneed.on‘fhe part of the facultv and adminfsgration C

“ - [
to protect academic and institutional inteprity and at the other end by the
. /
need of a significant number of studenks for financial aid which is available

¢

only 1if a student, 1s enroMgd’ in a desfpgnated number of units each semester

that the aid 1s awarded. This 1ssue generally exerts a devisive and

|
_-’ {
polarizing influence in discussions pf units for remedial courses because i
' ' '
—- - both of these needs are’importaqt and defenstble. 1 d |
L 4 \ i
Traditionallv, college courses are allotted units of credft‘accordinz

.

to the average time spent on classwork.  For a lecture class where a student

. ot 7 : s
. 1s traditionally expected to spend twé hours in preparation ‘and learning - ‘

TS o .
outside of-class for each hour.of clagsroom instruction, 16 to lg'ln—class

-

3

g hours per semester generate one unit of credit. For laboratory classes,

the majority of the work-occurs in the laboratory; 1.e., an instructor
p . N

supervises student practice and application of theoretical knowledge with

- s

minimal demands for preparation and learning outside the lab class. In
this instance every 48 to 54 hours of instruction generate one unit of

credit.

*

Ve
Manv instructors believe that credit should be based, at least in part, _
’ S

on the level of s%?ﬁﬂstication of cgurée conte?t. On the other h?nd, the
. aﬁéunt of time and\effoft reaui;ed for successful learﬁing in a class,
‘mﬁ” rather than the level”of .sophistication of the content, 1is the me;sure of
. . "aca%t’nic‘risor" from the student's poin't of view, Moreover, this definition '
is'}§unported by the traditional ;o.mula for unit :‘letermination. These ‘

-
.

- ' o ;' /// ., .
ERlc S

’ ¢




considerations about academic aqd institutionai integritv, about agademic

rigor, and about the necessitv for students.toc bé enrolled in credit-bearing °
~No—

classés ‘to be eligible for financial aid provide the basfs‘fofffhé”Committee's

-~

recommendation.

The Developmental Ski}lstommitteé recommends that an appropriate

number of elective units of credit be accorded each d.s. course and that

—— L4

the nnger‘of units be assigned in the traditional way.

Limitatiqps on Units: for De?elopmental Skills Study .
At the present . .time, graduation from F,C.C, with-an AA/AS degree

- requires that a student complete a minimum of sixtv units with a 2.00 ¢PA

>
.

in a nattern of studv characterized bv the following parameters:

L . . .

1. a minimum of 29 units }h a‘maior,

. bl

2. a minimum of 15 units from designated “courses in-the ;gneral . ‘

education cor§areas of science, social science, humanities

and learninp skills,

¥

a minidum of "2 units in physical education,
a-minimum of 2 units in health educ¢ation, and

5. a wninimum of 3 ‘units”in ‘government.
*

Additionally, a student must demonstrate mathematics and English proficiency,
B ™ ’

either by rachieving a designated score on the pléceme?; tests or by completing
. \ ’ . ’ :
a designated English or mathematics course. For most students who do not...

*

meet these two compétency requirements bv testing, a mimimum ~f six additional
, ! , -t , .

units would be required.: Moreover, tge newlv adonted speech compe®®ncy
requirement will add 7afi additional three units to the load of required
Egur;es for m;st’séudents.- Thus, Si of the 60 u&f£§ required for graduation
are in desifnated course work, leaving a maximum of nine units for eiecfjves
for all stuhents wgo mQSt demonstrate math, Fnpligh, and speech profiency

bv course completion.rather than bv desipnated.tdst results. .

» -

No developméﬁtal skills course ig included in the "S5l unit package" of

36
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' designated courses, but any coutse, including developmental skills courses,
can be cougged as an elective. The effect for most students is that a v

maximum of nine units of remedial/developmental skills course work can be

used for graduation. i . . , .

-

The Developmental Skills Committee recommegnds that all d.s. courses

be categorized as electives afhd that a maximum of nine’units of these
L)

‘

t

elective units may apply toward the sixty units needed for graduation.

N [

ERIC . . S
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VIII. Recommendations: Developmental Skills Program Personnel

A. The Need for a Systematically Coordinated Program ~

»
d '

A%Plication of the definitdion of a develdpmental skills student (see
. page &4) in the 1980 fall semester revealed that of the 71 percent of
- full- time freshman students tested in English 36 percent did not qualify’
for English!%l or 1A and qualified only for English 50/56 AB or 77.
Moreover, this analysis of placement test data also revealed that 30
percent of the students tested qualified only for Math 70 or J0L. (ﬁn
“ addition, analysis of academic status code data revealed that approxi-

mately 500 students required special tounseling because of poor high

S

" school grades and 1696 students (spring 1981 data) were on E through ﬁ
e - academic probation status.

. T For this significant number of students who lack the necessary skills
required for successful learning in college-level work, counselors énd
instructors experienced in working with d.s. students repost that they alse
’frequently lack motivation, favorable self-esteem, and specific gpals.
These students, therefore, are easily frustrated and disillusioned, and‘
.consequently, frequently fail to persist in courses of study, thus
contributing to the college's attriticn rate.

‘In its investigation regarding d.s. stugefits, the Develdpmental Skills
Committee recognized that much of the frustration which led to the estab- .
lishment of the Committee lay in the large number of d.s. students and
the expense of supportjing current efforts of questignabTE'e%fectiveness'

in ‘light of high attrition.

-

) . The preceding sections of the @ommittee's recommendations demote the

4
.

components of a humane and comprehensive program of instruction and ‘services

for that gge-third of our entering students who are not prepared for college-
Q - . , , -

RIC . - 3 -
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level courses requiring basic academic skills. -Briefly summarized, these

34

[

" recommendations include the following: ..
? B
1. required assessment to identify d,s. students;
2. restricted enrollment in courses relying to a significant extent
on reading, writing, or mathematics skills;
‘ 3. required placement in design%ied courses to remediate skill
" deficiencies;
AN de&elopnent and implementation of two sequential levels of d.s..
course instruction in English reading and writing skills for
. . native speakers- of English; ) x : . .
P S. development and implementation of sequential levels of d.s.
course instruction in English skills for students with limited
English ability because thelr native language is not English
(i.e. levels of courses in English as a s;cond language);
6. development and implementatiop of a supervised laboratory
component as an ‘adjunct to Math 70;
7. development and implementation of readiness courses to be taught
in each division; ..
8. development and implementation of appropriate guidance courses .
. for- d.s. students;
9. developmemt and implementation "of required counseling for d.s.
students not making satisfactory progress in a course or in the
. " d.s. program; ~
10. implementation of progress probation and disqualification

procedures for d.s. students whose progress is unsatisfactory.
\ . -

Implied in these recommendations is a commitment to the felief that

A

d.s. student eduoation is well-gserved by an approach that is multidis-

ciplinary and'!nterdisciplinary, an approach requiripg responsibility

_shared by ma?: instructional.and service areas of our college., In terms

of personnel

that §tudent Services should continue to be primarily responsible for the

.assessment, placement, counseling, and progress components and that the.

Office of Instruction through its divisions should be responsible for *

39

~

or*thisfeomprehensive d.s. program, this approach wquld mean

Y
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. 7 . . * , , .
instructional components. Specifically, the Humanities Division &hould
be responsible for the recommended English and suggested humanities

-

readiness courses, the MSE Division for the recommended Math 70 Labor-
= LY

atory and for suggested biology or chemjstry readiness courses, Social
"

Science, Business, T & I, and Health Arts and Sciences Divisiohs for the

recommended readiness courses in those areas.

- +

Hd?é%;r, in addition to recognizing the value of a multidisciplinary,

\

b

iﬁterdisc'ﬁﬁinary approach;‘the Committee also recogélzed €arly in its

deYiberations that much of the existing frustration and lack of success

’
]

is attributable to insufficient systematic coordination of present efforts’

-

Consequently, Fhe Committee believes' that in order to serve the diverse

needs of d.s. students more effeqtively with this comprehensive progrém,

« =

. a systematic, formalized coordination of efforts is Jhecessary.

v

Thus, in addition ‘to the components réquired for a humane and combre-

~hensive program for'd.s. students, the Developmental Skills Committee

recommends that these components'be integrated to comprise 4 well coordi-
. . ) . - .
nated system of instruction and services for d.s. students.

.

of the proposql'bélow regardigg,maQQgément'apd staff.
* ) -

To achieve' this coordinated sistemlfthe Committee urges implementation.




Staff 'omponents of a Systematically Coordinaged DeveIopmental Skills
Program ° , . ' . . N

\ . . . * 4
In its thinking about the need for a systematically coordinated .
: N v w .

<

<

pvqgram, the Developmental Skills Committee envisioned what such a program.

~ . -

would look like ghen implemented comprehensively, given the constraints
posed by budget facilities, and divisional otganization struq‘ure.,

.The Committee sees as feasible a program led by a director-who has
. -~

direct and/or coordinating responsibility for all theecomponents listed
3

abbve. The Committee a&so envisions this program "eing implemented by *

instructors, counselors, paréprofessionals, and student aides working

in and through division, counseling, or learning resources assignments

.

in the performance. of d.s. prdgraq duties and responsfsilities. The

Al
Committee also envisions this staff including a developmental reading
. yd

specialist a developmental writing specialist, a developmental mathe-

matics spedfalist, and a counseling specialist assignedﬁfull time to the
N . ., ' . .
d.s. program., Their duties not oftly would includé teaching d.s. classes

or acting'as Che;certiﬁicated instructor-of~record for“d.s. laboratory

sections of classes or counseling of ¢.s. students but also would incldde

0

assisting the director and the d s. sthff by providing appropriate

traiﬂing activities for other staff who are assigned to teach d.s., classes

, .

or counsel d 8. students. . - T . .

«
. L] L

The model envisioned can best be pictured briefly by thinking of

-

* a director responsible for coordinating all of the components of "treatment.
v .y ‘
The instructor and counselor specialists full-time loads would nclude
Y

time to function as,resource personnel as well as instructional

.

. n . Q-
‘or qoﬁnseling‘personnel. Instructors -and counpelors assigned to teach

I

d)s.,program Glasses or counsel d.s. studel's would be responsible for




’stqgents, and staff to follow. -

diagndsing weaknesses and formulating the "prescriptions' for d.s. classes, =«

‘The paraprofessionals and/or student

.
4 .

aides, under the directcsupervigion of instryctors or counseloré, would

carry out the fulfillment &r assist in the fulfillment of the specific -

"prescriptions" being applied to remediate d.s. student deficiencies,

- - B
An outline of proposed duties and responsibilities for the director,

the instructor and counselor specialists, afd the paraprofessionals follows:

N

The certificated instructional director of the developmental

1. Director

skills program;is responsible for coérdinatihg all components of

the developmental skillé*program with supervisory responsibili’yb—

direct for some, shared for others as indicated beldw in the
denotation of specific duties.and responsibilities--for all

d.s. Erogram‘activitiég and for all professional and, classified

-
personnel in the d.s.” program components.

-7 a.

activities for'd.s. students;
- Y
& ’
b. reading, writing, English-as-a-second-language, and
mathematics laboratories and courses for d.s. students;
‘- -

c. subject*readiness cour=°s ford.s. students in each
. dtvision; ) .

. . [y “ .
d. guildance courses for d.s. dtudentsy
, 7

2

e. tdtorial and learning center se(viceé and laborateries for

These components include:

d.s.

the féllowing:

students. .

-~

A

2

-

-

‘

- 8. coordinating with ass8ociate deans and directors in’~
L]

. x

42

-

a

4 - developing class schedules,

1

.

>

The director'sﬁhuties and ‘responsibilities specifically include

S

- developing the budget for d.p.'inetruction and gervices,

assessment, placement, counseling, and progress programs and

r

L]

o




- identifying staff and facilities assignments,,
b - preparing any job announcements for personnel whose
assignment would include %ork with d.s. students,

- participating in the screening, interviewing, and

seletfing process for any new d.s, staff, \

¢ - epaluating personnel assigned to&teach d.s. classes
or laboratories or to coungel d.s. students, )

- preparing d.s. course descriptions and revisions in
' ’ " d.s. courses; '

- _ b. managing the d.s. program, including

- budget that does not have to be coordinated. through
.assoctate deans or directors,

- course curricula and materials, -

- auditing and progress procedures for d:s. students
which protect the integrity of any categorical

+ funds that may be used, . . ; .

- program evaluation,

H

- reports;
- ) c. managing prescriptive laboratories for d.s. students;
. d. directing the devel6pment.and supervising and reviewing

the implementation of staff development and in-service
training programs for d.s. personnel' r
e, coordinating with iqstitutional peraonnel in the
‘ - ) application for and administration’ of categorical
' and/or grant funds to supplement district outlay for .
d.s. program activities;

f. directing the development and maintenance of course,
) service, and program objectives and goals that *insure
N fulfillment of the purpose(s) of -the progrgm as well -as
insuring that the program is cost effective;

. - -
g. developing and maintaining comminications among personnel
. and compoments to insure the cohesiveness of the program;
i . h. coqrdinating with others in the deve10pment -and maintenance
’ > _of a system forc continual evaluation of the validity of ‘
’ the placement testing program;

' . e
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k ) - 1. seruing when'.needed as the instructor-of-record for d.s.
laboratory courses or classes; .

:: j. developing and maintaining a system of audit accounta--
S g ' bility for attendance budget, and program integrity
puPposes.

v ' 2. Instructor Specialists.

.

' - o

Under the coordinated supervision of the Director of

~ Developmental Skills and the direct supervision of an Associate

Deafi of Instruction, an instructor specialist's assignment may *

3
. A " include thé teaching of d.s. courses in a division and/or. serving #
‘- o4 . as"he instructor-of-record for part of the thirty-five hour per
Co . ‘ < ¥ gl
- weekgfull-time assignment in a d.s. laboratory. The assignment

definitely includes responsibility for the fol}owing duties as‘

’(,)

." Y 4.) p&&of the full-‘ Load: , , Y

N 'éég’ N 2o a, diagnosing students' learning skills, pres¢ribing ¢
N oy .g .&;”‘n programs_and materials to remediate skill deficienciegy,
L 2 . « o« v ¥ and evaluating sfudent progress in d.s. laboratory
- 5. s . 2 S . ‘components; .
A . - :
o - ’ '?ﬂ\*'“ k. developing and implementing mastery learning modules for '
. P N d.s. class or lab inpstruction; N
4 ,5E;§' “¥ . . c. preparing instructional and learning assistance materials
’ ," . “/,, Lot and study guides for lab instruction;
* v.?"t . .
v ; - d. submitting pertimaqt records and reports to the director;
< R co
- e. 1insurimg the maintenance of attendsnce records, census
. rosters, pre-.anE post-testing records for lab instruction;
Ve - . . .
£ organizing and maintdining instructional and testing
‘ : ’ files, laboratory materials -and supplies; « .

g. assigning and reviewing work of paraprofessional and

‘student alde laboratory staff» -
[N

~ M o
. h. providing recommendations to the director in the areas
of financing, budgeting, staffing and utilizing labor-
atory facilitdes; .

. oo i. developing and implementing appropriate orientation,
: ‘ . o staff development, and in-service training activities/

«l/ - v . programs for d.s. program personnel.-
Q" - .

4




.areas of assessment, placement, placement review, or d.s. required

Counselor Specialist - *

>

¥ ! N e i "
Under the Coordinated'supervision of. the Director of Develop-*

mental Skills and the direct supervision of the Associate Dean of

Student Services fof Counseling .aand Guidance, thé counselor

specialist's assignment may 1nq1ﬁde duties in the student services

¢
counseling. (Sections V and VI of this proposal denote specific

counseling functions to be éerformed for d.s. sfuden:s.) The,

assignment definitely includes responsibility for the'folyowing

N
2s part of the full-time load:

2

a. assisting in the development and maintenance of a system
for contirMyal evaluation of the validity of the placement
testing program;

=

b, assisting in the development of an accountability system
for counselors assigned d.s. students for required
counseling; b

c. assisting in the developmen?'of a counseling system to
coordinate with the progress probation resommendations
for d.s. students; '

d. insuring the maintenance of counseling records;

e. providing recommendations to the director in the areas
of financing, budgeting, staffing, and utilization of
facilities for d.s. counseling avtivities;

-
'

ey

~ f. developing and implementing appropriate sté}f“éeVelopment
and in-service training activizies for all d.s. personnel,
with specific and particular respongibilities in this

. grea for the counseling staff assigned to work with d.s.
gtudents.

Laboratory Paraprofeasionals ‘ -

3

Under the supervi8ion of the Director of Developmental Skills

and the specific direction of a ce#tificaced inatructor assigned

1

to a laboratory, the DevelopmentalESkflla‘Laboratory Assistant

(a paraprofesaional position) assiats i{nstructors and students

4 -
€
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- . by performing a variety of authorized instructional duties
. . -

and routine clerical tasks. The duties and responsibilities
! 4 .

include the following: -
~ a. assisting instructors in diagnostic and pre- and
- ) . post-testing of students; ,
A v . .
) b assisting individual or small groups of students 'in
the fulfillment of lab and class prescriptions as
directed by instructors;

X c. organizing study groups of students as needed ; 0

! ’ d. conducting lab orientation sessions and/or tours for
- ' students enrolled in d.s. courses as directed by
instructors; .

n‘ ‘ h

e. explaining and implementing stagdard lab procedures;

"f.. explaining lab procedures and giving directions to
’ lab tutors, under supervision.of a lab or class

‘ instructor ; . ’
A o

-g. explaining lab programs, materials, and functions to
students as requested by d.s. class or lab instructors-
/ or counselors ;
&>
3 . h: administeting and scoring tests and reporting test -
¢ results as directed;

b ]
i.">maintaining,1ab attendance records and census rosters

as directed; ) .

3. mainta{ning student aide records as directed;

- . - .

i " k. organiziag and meintaining'iab_materials and supplies .
- as directed;
- .
;e 1. taking inventory of 1lab equipment, furnishings, and .
‘ materials; ";T\\\e
m. checking lab equipment and materials and nging for
service, repair, or replacement ag needed an irected.
Ed N . .
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Recommendations: Means and Method of Implementing the Developmental
Skills gpmmi;tee's Proposals

A. Means
In recommeﬁdiné a comprehensive‘and well coordinated d.s. gystem

of ingtruction and services for d.s. students, the Developmental Skills

Committee reaffirms the assumption stated on page %: '"The proposals of
this committee must take into account campus budgetary constraints on
the amount of new money available to fund proposed courses and services
above thq present level of funding for currently avai}able courses and
services for d.s. students.” Implied in this asstption is the fact
that the proposed d.;. program must be sBpported with little or no
increase in the amount of general operation fu?ds wpich presently
support instruction and services for d;s.‘students.

On the other hand, tﬁ; Developmental\Skills Committee affirms that
F.C.C. and the district must be committed to implementing the proposal
as*an integral part o% the institution with the majority of the suppgrt
of the progr;m éomiqg from general operatiop»funds afFer it is fqlly
implemented. The Committee firmly believes that the cu¥rent cost’ to

support present efforts and a high rate of student attrition justifies

budgetary support for developing and implementing a compréhensive, well

v

&
coordinated system to meet more effectively the needs of that one-third

of entering students who are not prepared for college work. To achiéve

-

implementation without'overtéxing }X budget funds, the Developmental

Skills Committee recommends that its proposed comprehensive and

coordinated program be financed by using a combination of funds from

three primary sources as specified below. . ‘ T




L.

Recurring Categd?tng‘ands ., R

RN ‘ . - . ‘
M® Developmernital Skills Committee ant{cipates that a ’

largé number of d.s. students would- meet the guideline

"Pefinitions of at least one of three categorical fund

L}

sources which are annually avaflable for supporting the

-~

college's éfforts to assist these defined students:

- the learning disabled definition to justify the
proposed d.s. programs using Enabler funds to
assist these students,

- the disadvantaged definition ‘to justify the
proposed d.s. programs using EOP&S funds to
assist these students,

i
- the vocational education -definition to. justify the
q§?use of VEA funds for students in the d.s.
program.

Depending upon the funding category guidelines, funds
from these three sources can be used for:

I 7 asseséing stugenf'abilities,

- counseling for placement and progress in classes,

= purchasing materials, . '
. N [

- providing instructional services and/or instructional
support services such as tutoring or career advisement.

v To justify the use of categnrical funds from these sources
in the development and implementatidn of the proposed d.s.

program, two requisites must be met: first, effective coordi-

.
~

nation of the d.s. program with the present categorically
funded programs and second, establishment of auditing procedures
that identify each d.s. student whp meets one or more qf these

definitions. . . .

- 4
Both of these requisites are provided for im this propggal.

Moreover, the fact that on occasion the“college has returned

18-




Among the activities underwritren by these grant moéies this

[ . ' ' ‘
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-
'

unspent fdnds aliocated from one or more oﬁ the categgrichl .
fund sources provides some of the }mpetus for recommending _/
that the proposed d.s. program initially be funded in part
from categorical-funds made available from these thrge sources.

However, any use oflcategorical funds for implementation of

this propﬁéé%umust be done in such a way that the integrity

-

of categorically fundee programs is maintgined.
brants *

Grant funds of limited duration used to %und projects with
specified objectives to be cQgpieted during the Eunded period
are also‘a.ailable to support. parts of- the initial development

and implementation of thé\broposed system.

\ Last year the Developmental SKRills Committee applied for

ant received grant funds from the California Community College . ¢ .

Chancellot's Fund for the Improvement oP Instruction to enable
P
the ‘Commilttee to meet- its charge and fulfill its objectives.

year are the development o? this proposal, ‘the initial curriculum

and materials development for some of the proposed courses, and

the investigation and 1&ocurement of some instructional materials

appropriate for some of the proposed laboratory classes.' In

-

general, this grant is enabling us to move to the point wpere
at least parts of this proposal could be ready for pilot testing

beginning in the 1981 fall semester if this' proposal is approved.

Moreover, this year the Dévelopmental Skills Committee,\

working with John Strahl, District Coordinator, OccupaQonal ‘

Education, has applied for g;ant monies from this same fund to

- 49 /
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) ‘ underwrite partial cost of our continuing curricular development

-~ s
.

/
efforts and to assist in the implementation of other elements - |
\
coe}ained in this proposal in the event that this proposal is
|

v approved.’

)

In additiom, Ehe‘MSE Division currently is just past the

. . midpoint in a National Science Foundation funded project to

develop the math laboratory." With one more year of funding for -

-

* 3

this project, monies from this fund could also, within the limits
of the NSF grant specifications, be directed to support devgiopment
and' implementation of some elements of the d.s. proposal. 3 )

3. Redirection in the Allocation of General Operation Funds

.

, The Developmental Skills Committee is proposing that each

‘ . . division iAclude in its offerings courses that are appropriate

for.d.s. students and identified as d.s. courses. Thus, d.s.
‘course offerings would be a portion of a division's curriculum

. and would be allpcated funds from that divigion'g budget for -
the instruction of these courses in the same man;:f that general o
. i i v
) . b operating funds are allocated for 1nstructio; in, for exampley,
English 50/56 AB, an identified d.s. courSe, in the Humanimies
Division. ) ) . ) ‘ —_—
. Because the application.of course prerequisftes in a division .
.would direct d.s. studentS'away frop enrollment in courses in
which theylgresently enroll, with little or no chance for success,
and ngld~ irect them toward enrollment in d.s. classes in that

division, logic dictates.that during the tif€ that this redirection

‘ of students occurs, the W.S.C.H.-in a division will 1'ncreqae in

courses at the d.s. level and decrease in courses at the more

" advanced levels. Also, although it is difficult to be specific
\)4 - ' .

RIC - (- 50 -
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about magnitude, the Committee anticipates that this redirection

-

of students to classes with subject matter.they are better able
to master may increase the retention rate. Thus, besides ~

) |

|

increasing the W.S.C.H. accruing from d.s. instruction, the

.

proposal could increase the district’'s A.D.A. incage.

-
.

Thus, the Committee is proposing Ehat, as W.S.C.H. and
A.D.A. derived from d.s. instructiqp increase because of the . "
implementation of this regommended comprehensive and coordinatéd
program, a division's staff and resources be adjusted accordingly.
In-budgetary terms this redirection in W.S.C.H. should be
accompanied bf a redirection of the general operating funds

supporting a division's course offerings.

Another kind of red;rectiSn of present resources is possible
»

to provide' support from gener‘al operating fund monies for the '

‘

proposed d.s. program, Embryonié elements embedded in this -
p;oposal, ;hich calls for development of I{boratory instructioﬂ, ‘
are €urrenti; being funded by XX budget funds supporting the

Tutorial Center and Math Laboratory. Any increases in W.S.C.H. Y
in these laboratories creatéa—gy their personﬁel workiﬁg with

more d.s. students for more h0ur;, ds a resylt of implementing

more laboratory instfﬁction, justifies the aflocation ;f pro- ) ’

portionately increased XX budget moniés for such instruction.

At this writing, it is difficult to specify the magnitude of

" additional instructional laboratory W.S.C.H. which would accrue

-

from each of the d.s, instructional components described in this

report mainly because of the uncertainty of how, when, or to . .

what extent each will be developed. However, it is reasonable
-

ol
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‘ to assume that the Tutorial Center and Math Lab will &crue. ’.1

additional W.S.C.Hr which, when translated into dollars, Yill

-

.0 a long way towards supporting the proposed laboratory-based

components. Additionally, it is reasonable to assume that a d.s. ’k f
. director with the necessary time, resources, and responsibility
{ will be able to substantially increase the laboratory-generated

W.S.C.H. A computer-assisted enrollment and attendance record-

— o e

T ing system, a coordinated student referral procedure, and labo-

. |

ratory based mini-courses are examples of activities that the d.s. |

‘ ’ director could develop to maximize W.S.C.H.. within instruction-

.

ally sound cons!;aints.

-~
The Developmental Skills Committee believes it reasonable

‘ to expect that during the first year of implementation of the

-

d.s. proposal an additional 550 W.S.C,H. will be generated from
the aggregate of new .and modified laboratory instructional com-

ponents and the director's coordinating/supervisory effort. In

’ terms of teacher-time, this additional W.S.C.H. would support the .
eqpivalent'of one F.T.E. (35 hours per-week) laboratory instructor,
* . or whatever other instructional service is appropriate for or

required by the d.s. program.

- . With time and experience, the knowledge oif how to generate .

W.S.C.H. should make possible the generation of add}tional w.S5.C.H.

. -
* -

which, when translated into do}lars, could also be used to help

support the d.s. prpgram. Although specifics are 31fficu1t to

determine at this point, analysis of the program as proposed here

. . and knowledge o.f, what is being done at other colleges lead the .

ERIC | . %2 -
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Committee to conclude. that the proposed d.s. program would Te-
quire little, if any, addit@onal operating budget funds. In

fact, the Committee believes that full implementation of itg

. . <

proposed d.s. program will quite possibly contribute to én

.

increased institutional W.S.C.H./F.T.E. average.

In summary, the Developmental Skills Committee maigtaing

~ .

that :identification &f the number of A.D.A. units or W.S.C.H.

.

generated by\current d.s. student instructional efforts can be
used to establish the base line of current efforts. Agiﬁnst
thisﬁsase.line, any increase in W.S.C.H. geneta;ed from both
currently taught as well as proposed d.s. courses would justify

~

4n increased share of general operation funds to pay. for the

cost of instruction of d.s. students who are, as a resultd:;;:z?
proposed-comprehensive,,;éordinated d.s. program, directed away

from study in courses at mpre advanced levels of instruction and
toward these courses and services tailored to meet their educa-

tional needs more effectively. Redirection of general operation
. | '

fuid allocations, supplemented by monies made available from
’ ' v

recurring categorical fund sources or from «grants, would form

the*®asis of the budget for the proposed d.s. program during the

initial three years of the implementation procggs.
. , (
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. » Method of Imglemedzing the Proposed Developmental Skills Program

¢ .
Sectipn VIII and Section IX Part A recognize the financial and
[ P R
orgaﬁizational constraints posed by existing operations for implementation

“

of the proposal. 1In this section, ghe Developmental'Sk%lls Committee

- 4 ’
proposes an imglementation plan developed in light of tM€e constraints .as

4

well as those posed by facilities and staff.

The Developmental Skills Committeg_;ecommenas that a dedelopmengﬁl

skills implementation ‘committee be established and charged with steering the

three-stage implementation process outlined below.

Furthermore, the Committee recommends that the membership of this

° » -
- .- .
D.S. Program Implementation Committee include, but not Be limited to, the

Dean of Instructiony the Dean of Student Services, and faculty and

administrative representatives selected from the current membership of

the Developmental Skills Committee. 1In the selection of faculty and_ .

administrative representatives from ‘the current membership of the Develop-

mental Skills Committee, strong consideration should be given to including

on this Implementation Committee the administrators of categorica}ly funded

programs which are called upon to support, in part, the proposal.

1

Finally, fhe Developmental Skills Committee recommehds that the

duties of this proposed D.S. Programflgpleméhtation Committee include the
- 1S

. v ’

following: . , G

identify the director of “the d.s. érogram who would tunction as the
executive arm of this committee, ‘-

’ S

set the Qr'prities;for nhe implementation process,

’ Lo - 4 3
provide the ection necessary to insure that clear lines of
demarcation exist between the duties and"responsibilities of the
proposed director and those of existing mqnaggrs,

- .

-~ L4
develop guidelines afd procedures that.-'will insure effective = '
coordination among managers who are called upof.to coordinate and’
that will enable mitigation of any differences that may.occur in

the process of coordination, -

54
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- agsist in#the redirecting qf staff, ::cilities, and resources-to ~
-support the progtam, . - . .
- X " p

",. & - assist in tfie~identification and/or acqoisit;on of funds .to gppport
*® . the program, :

-
.

-rassist rn.thq location and assignment of facjlities,

//“‘\T - develop the prioritt&s\and Justification foP the reassignment of
current “staff to the d“s. program and for replaceménts when, gositions
hecome vacant, ’ ‘

~
-

- estahlish the spec1fic time.frame for each component affd denote the
particular activities to be completed in this time frame,
/ - . r
- assist in developlng ana’//intalnlng e interdisgiplinary com-
4nun1catlons necessary for broad based. cceptance~ the program,

;Qprov1de direction necessary to 1nsuté that program 1nteg§1ty and -’
audit responsibility-of categorlcaI funds and categdrlgally funded

# programs, as well as the 1ntegr1gy of 1nstruct1onal ras, is
'preserved — .
» ' ) - 2 . ° . AN -
- provide epcouragement.and seimulate motivatio for implementing the
cdmponents of the proposed program, o
- provide directfon necessary to. insure that thejiPoposed thr
phase-in progess of implementation occurs suc sfully. and s
withln the three year period suggested below
The three-stage implementation fprocess suggested.by.fhe Committee
4 — . 1 ! 4
a period of three years to achieve full, 1mplementat10n In é%n‘ra}. year one
1]
) would be,devoted tozdevelopment of each component, year .two to the testimg,

. VT . » . R - - . ——
and, debugging of*“the system, and year three to full 1np1ementati0n of t‘e
‘entirgﬂgystem and- indtial eval %!on of the fully implemented program. More
! ] - ’
speciﬁically, the Committee suggests that the first‘year ch}ude identifying
)

the parts in each component of the proposal to be developed and then developing
4 .

4

and pilbt testing key portidns of these parts. -The second year 1ndﬁﬂdes the

. : . .
develo ing and pilot testing of any remaining parts in the componente of the
~ 4

program. training of‘taff andVeSt ing the program as a functioning system

in order to optimize w !unctioning Durlng the third and‘%inal wplementation'

year, the Eng/xe proposed’ prqgram is Eé be fully operational and would be

1 ;\b i : Nes
goals an jpctives. ) < ~
. 78155

Yo

4 Fr ‘ .
asses8ed at the en the year to determjne its effectivengss in meeting 1its .
AN '

-
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Among. the tasks and activities to be initiated and completed during .
y .

Stage l are the following:

identifying the dir‘ectot ’ . ‘ -
developlng and pilot tésting selected- r‘pdlness courses apd their
Treienla;— ‘

v

revising Engllsﬁ?f~>56 and” 77 and } R . .
developlng and pilot testing selected laboratory -adjuncts to d.s.
cla§§es and the matefials needed iR these lab adjuncts, %

: A}
developing key portions of the proposal in the areasg of asseSsment
placement testing, counseling, and student progress,*

4

- developing a system of accountability and aud{ting procedures.
During St{ée 2, the following tasks and activities are among those to
A

be ecompleted:

-~ - - *
'

« . e . . -
- developing and pﬁlot testing of any remaining elements among all
+ the d.s. compohents in instruction, counseling, and student services,
\ )

‘-'initiéting the exoanded placement testiné program on a trial basis,

- B

. ’ .
initiating the establishment of skills prerequisites to be denoted

4

. Fad
for-all courses where such denotation is apgropriate, .
~ “ *

deve%opin ,afd implementing the systems for determining the effectiveness
of~the d.%..program and the validity of student placement,

implementing staff development and tralnlng Drogrém and activities
folqﬁtaff working with d.s. snudents. @

The last stage of implementation Stage 3, {s, in effect ;he flrst

. .

year in wh'ich all component% of this rru’“cal would be fully and systematically
y

operational, Amdng the tasks and activities to be perf‘*med during this

’poge are the following: R ] .

. - effecting the change from recommended pracement for identlfied d.s.
studentﬁ to required placement, . . “oo

t T

aS%essing :he effect ivemdss and- rellabllity of the systems for

placing and tracking- students, \

[y

assesslnfg the effectiveness and reliability of the systems for ‘
maintaining auﬁ procedures, fiscal and peréonnel accountability

data, and comp nt and program accountabilixy data,

evaluat{ng staff development and training programs and activltles .

to insure that these efforts are adequate and relevant in accomplishing
the overall goal and specific objectives,

et AR
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' - implementing the counseling component required of students who fail to
p progress in a course or from one level of d.s. instruction to the next,

leading to dismissal, ;
it S ' € )
- evaluating the program as a whole to insure that both the elements
. in each component ang,all the components of the program function to-
‘ : gether as a coordinated system which appropriately and effectively
‘serves d.s. students. . :

.

|
|
!
* . - implementifng the pyrocedures to be used in progress disqualification {

S%\COurseL_the proposed D.S. Program Implementation Committee  will .

<

decide what is implemented and when, it is implemented. However,
with adherence "to. the plan outlined above for implepenting its proposed
recommendatﬁpns, t he ﬁevelopmental Skills Committee is confident that in

three vears' time, F.C.C. will provide d.s. students with a humane,
comprehensive, and well coordinated program of inétruction and services’

fbat is both cost effecjlve and educationally sound.

Q ) . 57 & ) .
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X. Summary of Recoﬁqnendatio'ns .

i

)

3 ° . - s
A, Section-TIT Scope . .
. ‘ 3

1.» A dgvelopmental skills student is one who currentlv either

]

~a. scores below the twentieth percentile oh either the .
. reading or writing placement tests in English, -

or .
,\
. scores below the fiftieth percentile on the computation
L ’ test in math, .
} ’ * ‘ ~
. . or . ' - -
. N ’ * ’ ’
b. has an academic status code of F through N, ».

or "
“ ' c. has graduatei)from high schoo} within the preceding three ,
years with a " G.P.A. of less than 2.00. -
' 2. Courses for d.s. students should be stratified according to levels

« ot
v/

of difficulty to enable sequential progress in a smooth and continuo.
\\ - . - P .

-

- manner from one level to Ehe-next.'
3. The, responsibility for developing curriculum or serviées recommended
in this proposal belongs to staff members teaching or counseling

in the area affected bv specific pronosals, but all are to be

,enéouiaged to éeek'interdisciplinary cooperation and involvement

o . T s
.1n the process of development. -
B. Section IIT: Methodology ' -

'

1. D.S. courses should be lecture/laboratorv combinat;-ns whenever

’ . -
\

N . - .
4 - possible, ' ‘ ‘ N . -
2. D.S. courses should be taupht, whenever possible, by the mastery : 1
. s;étem. ( ‘ ‘ T a . f/
’ 3. ‘Regardiess of . methodological variations among d,s. courses, the
,~ contenr and objectives of each d.s. course are to be clearr- /U

spelled out and promulgated for three audiences: (1) the teacher .

‘

. . of the course, (2) the counselor/advisor who directs students into *

: . 05” | :
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' these courses, and (3) the student who ne‘\;eds remed£ation. ‘ ‘
C. Section IV: D.S.'Cqur§e Recommendatiohs l
1. English
a. For Bative %Peakers of English, two séquential levels of stude"

- ‘ in the areas of reading and writing shguld be establighed by
revising English 50/56 and 77.” Fach revised course should
addresé'writing and reading remediation in such a wav that one
course Eollows_from the other and so that complegion of thg

second level course provides students with fhe knowledge 9nd

skill to entet and be successful in English 51.

r

“ b.. A series of English courses composed of sequyential levels
. . i L s e
' should be developed for stydents who are not native speakers

'. ‘ of’English and whose knowledge of and skill in English is ngl
- \ . = ‘ .

. +insufficient for successful studv in Eneglish., While not ‘

o

specifving the exact number of levels, the recpmmendation calls

-

e for a sufficient number so that both beginning and intermediate

students can progress smoothlv to the advanced level of usage

.

. ) r%quired bv English.SI.

c. A 1abora£orv1based, prescriptive svstem of learning skills

) modules in reading and writing should be developed in order
. s

-

4 to supplement ingtruction in the stuéy of English. These

5

* N modules should be considered an adjunct to d.s. classes and

»
P

P ' should be desipned so that a,student's specificadllv diagnosed

»

v,
N . . weakness in an aréa of reading or writyne can be remediated

-, . . ! - -

K ) * by instructor~s rvisqg, self-paced independent studv.

: : »
. ’ d. Special emphasis.sections (e."h, sections of English-as-a- .

second-language courses for students whose first language is




.

D, Section V: Plademént‘of Students in Courses

1.

IS . )

*Spanish or’.sections of+ English 77 for students with learning .

disabilities) should continue to be offered for groups of s
students with common backgrounds. -
Mathematics !

ﬂ‘

o~

An open entry/exit; laboratory-based prescriptive component of

supervised practice should be required of all students not making

N

satisfactory progress in Math 70. This component should be tied

to Math 70 in.such a wav that units of credit receive& for Math 70

] - o
are contingent .upon fulfillinpg nrescribed studv and practice

requ‘ments. - . ) . .

.

Readiness Courses . - *

2]
2 & L - 2. % - [ SN

< = . *

‘Readiness courses, which concurrentlv stress learning techniques,

bas#f skills, and subject matter information and which use materials

3

— A
in the discipline area that are at a level of diffiCUlthand
)

(Y

sophistication appropffate for d.s. student abilities, sh8uld be

develdped by and taught in each division. Examples of possible

courses for each division are listed in the proposal.,
‘s i [ '

2

Guidapce gourses ,
Orientatjon and guidance courses should be developed specifically

for d.s. students. The instructiongl material and requirements ﬂ?
E 2
for successful completion should be consistent with d.s. student
- \/ B
ability. Areas of study that these courses should include are
BN . ) . -
denoted,in the propoaal.

LY -~

Student Assessmen& Service

[ f— o .
a, All assessment activities, whether placement testine, career '

interest and aptitude testing, or fﬁ—depth diagnostic testlng,

L}

N .
should inig‘até from a single; centrally accessible location,
. _ - N

; 60) g 2 o




preferably in the Student “Services area. . .

'

One person should be charged with overseeing all aspects of
. ® :
assessment, and sufficient staff should be atailable so that
. ’ .
testing services could be obtained “onday through Thursday between

9:00 a.m. and 8:00 p.m. and on Friday from 9:00 a.m. to 4:00 p.m.
., The use of categorical funds, such as those from AB 2670,

should be investigated as a means to support the assessment

program.
s p|
d. Audit procedures whi%p allow useful tracking® of both funds and

stuﬁen&s should be developed and coordinated with theé recommended
testing and instructional compdnents.of this proposal.
Placement Testing for Course Enréllment

- ’
a. All students enrblling in seven or more units for the first

*

time should be assessed.-

Any student enrolling in fewer than seven-units should be
required to provide evidence of fulfillment of skill prerequi;I;;;?
for those ;ourses which specifioallv require them; placement

test scores should be used as one meéns é? determining the,
eligibility to énroll.

A review process should be deweloped by which students ma;
petition to have placement test score requirements weived for

gdod cause.’ The process should provide the means to.evaluate

the vaii&ity-agd reliabilitv of professional judgment when

that; rather than test scores, determines placement. |

4

Agplication of Course Prerequisites

a. For all cdurses’ with implied skills prereauisites, a system '

’denoting levels of sequentially diffidulé_categories of g¢ourses

61
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'- s:hould_ be developed_, these levels being defined by their . "
relationship to the ladder of skills level inherent in
cdrresponding English or mathematics courses. The level one

-

category would contain all courses appropriate for students

with negligible ability and skill in reading, writing or

f .
arithmetic. The level two category would contain all readiness

courses and other courses appropriate for students whose reading,

-~
-~

: writing; or arithmetic abilities and skills do not qualify them
» . .for placement in the nexgzhigher ;aéego;y, that is, thq,ong that
. would include Engligh 51, Mati-SO and pther‘courses that meet
- . graduation requerménts.’ The chart on pape 25 illustrates this

concept. .

.

b. For all éo;rées relylnﬁ to a sﬁbstantiai extent'on reading,
writing, or calculatiﬁg skills, skills prerequisites should be ‘
denoted and phased inywith the placement tti}ng proéram during
a period of two to three years. &_v,
N\ c¢. This skills prerequi;ite system should be augmented.to include
“the use of prev%ous courses comgleted with a grade of "C" or
better as ; means to establish eligibiritv for entrv to courses.
d. Continual evaluation of th~ placement testing program’>should be
mandated for the purpose of making needed adsustments to prereq-
ui;ite scores or for Podifying the procedurqg;gsing used.
E. Section VI: .Student Progress .

? 1. Counseiing .

| A required counseling component should be developed and adopted

' C ‘ to assist all d.s. students who haveﬁlffiqulty progressing at a .

reasgnable rate.

o ‘ (;23 ‘ "
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‘ \o 2. Progress Probation ’ . . \
\ N o
. \ Developmental skills students wh® complete a second semester of
stud§ without qualifying for progression to the next higher level ’ ///’-

»
of classes should be subject to proeress probation procedures that
lead to di;qdalification and dismissal. 1In determining the percentage

of courses completed, consideration should be .given to including .

courses in which D's or F's are earnea in addition to other units

attempted but not completed.

F. Secfion VII: Credit and Credit Limitation for Developmental Skills Courses

1. Units of Credit for Developmental Skills Courses
' ts of Cre or Developm ills ’our e -_

An appropriate number of elective units of credit should be accorded

- |
each d.s. course, and the number of units should be assigned 1in the
1

v . ~ ~

traditional wav asQSQsaribed on page 28,

-«
L4

2. Limitations on Units-fB{ Develgbmental Skills Study \\'
All d.s. courses should be categoriiéd as electives with a maximﬁm

of nine units of these elective units gpplying toward the sixty
units needed for graduation.

I ', . s

G- Section VIII: Developﬁental Skills Program Personnel

1. The Need for a Svstematically -Coordinated Program
a. All of'the proposed components enumerated above should be
’ integrated to comprise a well-coordinated syé&em ;f instruction
" and ;ervices for d.a. students. o ¥
b. T¢ achieve a coordinated system, a proposal for ménagement and
staffiné is outlined for considgration and implementation.

2. Staff Components of a Systematicallv Coordinated Developmental Skills
Program

‘ . The duties and responsibilities of the prop;wsed direcror/ccmrdinator‘,.

instructor spectalists, counselqr specialists, and laboratory

. 4 . R
Q 3 paraprofessionals are enumerated in detail in this sectioth.

&~
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' H. Section IX: Means and Method of Implementing the Developmental Skills . |
Committee Proposals ’
~ - . . . -
. ~ The proposed comprehensive and coordinated program should bg.financed

-~

initially using a combination of funds fraom three primary spurces,

namely, categorical funds, grants, and general operation budget funds

.

i

|

\

|

!

|

|

_ J

1. Means !

|

|

that are redirected to t program. The ways ofiutilizing each of
: . A

) |

|

. ' these three sources are endgerated in detail in this sectiom.

s
. . "

27 Method . :

¢ a. A developmental skills implementation committee should be

established and charged with steering the three-stage imple-~

, : mentation process that is outlined in specific detail in this
i section.
. ' b. The membership of. the D.§. Program Implementation Committee

should include, but not be limited to, the Dean of Instruction,
’ . - the Dean of Student Services, and facultv and administrative

representatives selected from the current membership of the

Developmental Skills Committee, In the selection of the

facultv and administrative representatives from the current

membership to the Develoomental -Skills Committee, stronp consid~

. LN

eration should be piven &é‘<?CIUdlﬂz on this Implementation

.

. Committee the administrators of-cateporical func ~fograms which

are called upon to su#%ort, in part, "the proposal.
% c. The duties of this broposeg committee should include all the

»

tasks réauired to completelv imnlement the nroposal while

Y . A AY
- taking into consideration ‘the responsibility of categoricallyv

‘ @
. funded programs amd instructional programs to .preserve program
' ' - N f
. a . . o ..
. inteprity., The-specific duties and responsibilities of personnel
¥
Q as well as the tasks suggested as appropriate for each stage of

- . 64
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‘ the three-step, phgse—in process are-enumerated in detail

- v
-
in this section. ‘ .
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STATUSES LEADING TO PROBATION
AND DISQUALIFICATION

\‘ ° . ’ +

STAFUS NAMES \ STATUS STATUS .DEFINITION (CONSTRUCTED)
. R s \ — . ,
REGULAB- C Earn sem GPA <1.75 but have cum GPA 2.00 or
. better
. . . T ' '
PROBATION Ce E Earn_a sem GPA of 1.75¢X<2.00 with cum _
L GPA {2.00 or .
‘ . Earn a sem GPA of 1.75< X< 2.00 for two .
consecutive semeaters
PROBATION " F Earn a sem GPA of X €1.75 with cum GPA< 2.00 or
‘ Earn a sem GPA of X ¢1.75 for two consecutive '
semesters
PROB CONTINUED J Be ‘on probation and earn a sem GPA of 1.75¢X<2.00
" or be on probation and earn a sem GPA of< 2.00
and have a cum GPA<2.00
PROB CONTINUED K Be on probation and earn a sem GPA of <1.75 for
. : first consecutive semester -
‘ PROB SUBJ-T® DISQ ] Mo Ea.rn a'sem GPA of < 1.75 for two consecutive '
) semesters or students returning after first
' - disqualification -
< i |
- PROB SUBJ TO DISQ N Students returming after having been disquali- *
. . fied two or more times .
”
-\ - /o
- »
) /
] . >




. o THE UNDERPREPARED STUDENT .

k] A 0 N 1
. PROFILE/DEF INITION=" L ’ .
) - _An underprepared student needing@ie\ly«hntaf skills courses -and services - 1

< —
N T —T T

is one who (A) lacks the reading, communication or computation skills ¢
- necessary for successful completion of any traditional entry level community ’-

college urse for which these skills are a stated or implied. prerequistte,

v

or lacks the psychological and emotional characteristics necessarylfor
¢ . P L 3

. - * - . j

i

success in college.

A college-level course is any course, that meets certificate of achievement.

graduation, or transfer requirements. An example of an implied prerequisite
' . ' '

is one which assumes students have the basic skills ability to either read,
N 1

«

write or compute at a level which .provides them the opportunity to,adequately

’ handle the course materials. The only excéption is the diagnosed disabled _ ‘

-

student for whom Faequate, substitute means of performing can be provided
and utilized. ' : o ,
- . .

Fy L

»

4
Areas which include emotiohal or p5ychologicat characteristics that may

.

impair performance are:
&

- ? -
a. Lack of motivation, ' I - ;
v .
b. The negative effects of life styles, .

c. Lack of.conmi‘tmenr\ nd/or risponsibility, and
~ . - .

‘d. Negative, attitudes. (See attached sheets) . -

*This position of the Developmental Skills Committe# was adopted omMaf 5, 1980.  *
The operational defigition was ;‘recisely denoted in 1981. When progress. °* .
. probation policy is effected in‘the 1981-82 academic year, this definftion
‘ will need to be reconsudered L Y
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Profi le/Deflmtion ' ‘ . S .
. {age 2 - : . . - - )

s

For working pyrposes, an operatizal definition of . the devélopmental skills
£

"' student, that is, a student needlng deveiopmental sklils courses and/or .

. N “~ . N
sérvicesy”is one wh elther: - :
— ’\
o 1. scorebelow the twentieth perc tlle‘& either the readlng or .
- wrltlng placement tests ln Emglish- ‘ N
. o .
- or o "F 7z “
scores below tHe fiftieth percentile on the computation test in math 2
’ o : - -~ . A -~ .
- - or
2. has an academic status code of E through N3 v
or : : .

» a

“ 3. has graduated from Mwithin the precéding three years with
. @ GPA of less than 2.00. - )

° o - o

. 1 Comparative Guidance and Placement Programs , English Writte. Expressnon
and Comparatlve ‘Guidance and Placement Program: Readlng, Educatlonal ~Testing

Service. -
‘ 2 Comparative Guidance and Placement Prﬂam Mathematics Conputation:‘
Y Educational Testlng Service. . -

3 Appendix 1 of “Recommendatims of the Developmental Skills Comiae')

defines the academic status tode categories. Categories € through N define
. the academic copditions that® place students Qo«%robatlon Sub;ect to dismissal .
* for poor academic performance. " -
N -
R '$’ » -
’ 7
A Y »
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' ; URDERPREPARED STUDENTS )
EMOTIONAL AND PSYGﬁOLOGICAL CHARACTERISTICS THAT MAY IMPAIR PERFORMANCE

’
— ~

‘\'.’,.» -

~

<

‘Lack of motivation

c - e - . . *

o

L d

A. Goal Jirection - may laék a clear major or educational goal; also
may be unsure about short-term educational ggal orfneedsy

Belief in accomplishment - may not beleve that they can accomplish ’
what they want to accomplish; they have \expectationsgof failure and
feel helpless. ’ ‘ oo
- &
- ‘ ' K -
Unrealistic expectations - may have url IIStIC notions of what they
can accomplish and thereby contFIbute to theur own failure.

- .
. -

é

Value system - present values may give education a low prlority; ¢
hngh priorities may be® famlly, finances, friends, recreation, etc.
L i

Negative‘effect of Iifescxle

- ' -

N -

Al D|50rgan|zat|on - daily routlne reflects a take it-as-it-comes approach;*
pIannlng and time organn;atlon reIatuve to séhool work are gon-existent.

~

¢ M [
Envrrcnmental dnstractlons - no Yeal effort is made to adjust to the
distraction or to eliminate it. s . . -

-
-
> B - -

Past behavior pattern - have-ra hnstory of educational failure or
‘|nab|IIty to functlon satusfactorlly in a competutlve settnn

Peer group lnfluence - peer group- 6om|nates decnsmnlor acfivities.

Decusmn making - do not have necessary. sk-s and k'qowl 2" to make
'agproprlate educatlonal decnsTons ) N :

>

Limited mobility - lack Informatfon regarding her co Y's geography,
institutions, and places of commggce and” industry:

' . 5

ki1." Lack of commitment and respdhsibility . \ o
; . .
Fear of commitﬁenx’ Safraéd to face/kaiﬁure or be observed in fai[ure.

* >
# ‘ A !

Lack of commutmen{ - Iack the' iAner dlrettion to follow througH on

commitment (attendance, homework, etc.). . ’

- - » - b

External locus of'contnol - do not beligve that their own behavior
is re'sponsible for ‘their condition or situation; tend to shift blame
to someone else,

.
©

. o . X <
Inability to actept physicaltdifference - consider physical differencew
as a.disagbility. .

)
/ot .- » : .
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A . ) . -
! IV. Negative attitudes, .. . .
' A. Attitude toward education - havg feelings of hostility toward g
educational institutions and processes. ' )
. © * B. Cultural bias - see the institution as not relevant to their needs ° ¥ |
o or as a threat to their culture. L ‘
; ¢ . N -1
C. Low self-concept - causes student to be shy, tnhibited, non-partici- - 1
. pating; varipus fears influence behavior. .
D. Self-image - have low self-esteem which exhibi'ts jitself in shyness - .
.and in inhibited, non-participating behavior; sed® by others as ’
being non-communicative or uninterested in education. L -
E. Free ride -~ believe ''the system (FCC) owes me an education. Here |
L am . teach me if you can." - . C
‘S. Y : .— ’ .
. ‘ I/ \
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Appendix 3 : - . . .

‘ ’ NARRATIVE DESCRIPTION OF CURRENTLY OFFERED’ ’

- . SERVICES FOR THE
: UNDERPREPARED STUDENT
’ . )
TUTOR!AL CENTER SERVICES The tutorial program serves all students at FCC
whe want to improve their learning or test- tak|ng skills, increase thetr o
knowledge of a subject area, or increase their mastery of basic communication
or computational skills, Instructuon in the Tutorial CenteT a? accomplished
in Indkynduallzed Learning 100, Learnlng Assistance, a O-unit, non-graded,
open enrpllment course. One section uses one-to-one tutoring whjle the
others emphasize the basic skillsof writing, reading, spelling, ESL speaking A
V"\and listening, ESL reading.and writing, and GED preparation. In addition A

to this course work, the Tutorial Center provides the tutorial lab components
of various 'devélopmental skills courses including English 54AB and English 77.7
. Another servnce “of the Center is to provnde class-attached tutors for all .
forelgn langumge sections and, for selected sections in biology, accounting, ©
data protessing, English, electronics, automotive, sociology, d political
science courses. Approximately 357 of the students and 50% of ,the contact _
hours in Indnvnduallzed Learning 100 sections are at the developmental sknlls

. level as defined by the committee. , -

- . 0 .
. EOPES SERVICES: The Extended Opportunity Program and Services project

provides a comprehensive, program‘of services for disadvantaged students
~in addition.to whit the college provudes These services include providing
‘ students with academic Md personal “counseling, career guidance planning,
tutorial help, and fimancial aid assfistance. =Additionally, the office "assists
~with the recruiting.of students, provides - -outreach to the Mative American
- community, helps develop materials for cdltural studies classes, ‘offers a
) » summer readiness program, offers & component program for ex-offenders, apd - .
provides social .services and transfer assistance. These services are provided .
, |ntenS|vely in order to insure students that they have the opportunnty to both’
. attend and swccessfully c0mplete their educational goals.

.

s

N Ol .-
. ENABLER SERVICES. The Enableg pragram deals with the cognitive, affective ‘ ~
”  and psychomotor aspects ofteach student with a disability. .Students eligible
b to take. part in services of the Enabler program are those, who by reason of

a physical or functional llm«tation, cannot pursue the total edufational ex-
perience accorded the genetal student'%opulatlon, wtthout special adaptatlon

or assistance. This may include those with feelings of pérsonal inadequacy poor

. + wsself-concept as well as those with a physical dlsabllaty a learning disability, .
.chrenic illnesses, ,an. |nab|l|ty to function satisfactorily in a competitive work
setting, a lack of goal rientation, a lack of a sense .of commntment, an |nab|l|ty .

to relate to others, l1it®le confidence in their academic abilities, and/or a hlﬁtory
-of poor educational achievement. The Enabler program attempts to instil and rein-
force in eligible students the characteristic of self-reliance for overcoming

. . limitations. Studerdts are lassigned a c0unselor<~ho helps them with their career
- . planning and “course selection. Full-use is made gf existing college programs.
However, when called for, Enabler personnel providé students additional R

assistance through specialiagd instruction and intensive personal attention.

.
-
’ .
. .
- - »
.
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EXTENDED FAMILY SERVICES: (not available after 5-30-80). The Extended Family
. Program provides in-depth-academic, vocational, and personal counseling in *
vrder to give students support ahd emcouragement which shows them that the in-
stitutior cares about them. Modalities used include peer counseling, career
education processinggachievement and interest testing, guest speakers presenta-
tions, group desensitization, individual education planning, and values clarifi-
cation. Students are not told what' to do with, their lives but are made aware
of the range of opportunities available to them for achieving their objectives.

Currently, this program is catégorically funded wuth future fundtng undetermined
. at thlS time?

MATHEMATICS LAB SERVICES The Math Lab makes available tutorial assistance *
and'diagnostic testing service to all mathematics students. Additionally,
{ - various courses and course components are offered through the jaboratory.
“ One of thesef"is’ Math 70L, a course designed for the underprepﬁied Studeng and
. taught gptirely in the laboratory. In this course students are first tested
. -to determine their level of instructional need and then &1lowed to complete
: one to three umits of work through the independent study process. ‘

-
" COUNSELING CENTER SERVICES. -
. . € ' [ § )
a.., eer Counseling. | This function involves hélping®students choose
r goals and sglect appropriate courses. Rglated activities ~
<nclude exploring interests and abilities, giYing interest and -
‘ "-, .aptitude testsc<and interpreting, the results, providing mermatlon .
) arid evaluating progress. ) » RN
{ . . T
b. Personal Problems Counse'ling. .This function infolves assistirfg »
. ~students with the clarification and identificatfion of their
v problems. 4t includes the processes of listendng to and showing )
understanding and support of students, sugg ing possible courses
of action, proviggng information, makingsreferyals, and conducting ’
. progress evaluations and follow-uPs. .
- ‘ - .
- - -
. - )
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